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Part I : Introduct ion 



i 

if INTRODUCTION 

MORS (MliHHml Obji*i:tlvt5it» for Rjs«iiilna BsantUU) in t^rujlUh and KtH<i4n U 
aryaitUi^il iiy UvwU fur the fUii ^iUbd of iHrtyiiMiiMt; te^^tlruj aful Insi trui t luri for 

i 

to Wiirkliiy on jiny ulijmMvi^ 4t d (mrt h.uUr Uvtil thii tituuldnt ^j)u)mM proyrts^i^* 
thrauyh thw tiequenctt dti hti/tahtJ (ti dbU. ThU t)Mynot>tli. proyrdm U mloli^^'i 
not ilc5V«liMimt4f)t;<tl . 

IhU proyrrtiii i>oyy'ot>i!j t.lirti: Uiti <|«v«jlo|)nitjnt. of t-Myll^)h rtj^illny nkllln by 
llmftthl InyM^h profit lent studtiiH^ shtujld l)« Un'itnl on children^* flr^t Kintjorty« 
In tonus of transifarrthll Ity of r^adlncj skills In thn (irodri of ntMlltory/vlsudl 
diHcr Initrr^dt lorii |)fiont?m«3/(jrdpheme corrtj^ipondoncu, structiuMl <ir)dlysls. vordholrtry, 
literal and Inttjrprtitlvtt t:oinpr«h«n%lon. 
1, Tran^iforrlnq Rtsading Skills 

Research related to reading Instruction in blllnquaT education has basically 
centered on the initial language, the child's first language, to be used. ^ From 
a theoretical perspective^ learning to read In one's home language will be 
easier than learning to read a secijfnd language, particularly an unfamiliar one. 
The learner brings to the task of learning to read his/her native language a 
syijjtactlc and semantic knowledge of the language which makes It possible to 
predict the meaning of the written form. 

Three major assumptions have dominated currlcular suggestion In bilingual 
literacy programs. One common assumption guiding the instruction has been 
that before etilldren can learn to read, they must have oral proficiency In the 
language to be used. This suggests that children should be taught either to 
read in their native language or that before bilingual children are introduced 
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to Ingllih fiidlnQ, Iht^ mu«i h^vi cQiwiin4 af I'nglUh. Ta«ch1ng English 
ii i "Ifsond Unguip ihoMH diflnltiily bigln with Qr%] Unsu^t (jiy^lapfoint 

nttlvt UiiQuisi $% boiiti, rinaioii ibauN N «iiu(jbt in thul Urit}Uii(|«t. And Jnten 
sivi (»ril UnouAg« trtlntnu t» tbe leconU UnguAytt U if«co(nn»inilid imfovo tMcIt- 
tng ir«4«)<ng tn tb«t lungy^ga, 

A siiftond ttiiumpMun aboMt r«atHng Instruction- In n languiiya otbtir t.h«n 
English, purtlcuUrly Korwn. Is that slnc« it has' regular graphtfiiie-phontMiitj 
corr««pondarica, It U aasjer for the child to la<irn td raad Initially ln^th« 
n«t1v« language by Introducing the relationship between sound and letters using 
phonics as the basic focus. This view grows from the Implicit belief that 
literacy In alphabetically written language Is rtialnly learning the letter-sound 
or phoneme-graphem^ relationships. Neither Chinese nor Japanese has corres- ^ 
pondencB on a phonemie-grapheme level to the spelling system of the language. ' 
However, people can td|^erate a great deal of orthographic complexity In read1n<] 
because syntactic and semantic factors minimize the dependency on the ortho- 
graphy. 

Spelling English' Is complex but that has little to do with the difficulty 
of reading It. The greater "regularity" In correspondence between sound and 
spelling In other languages does not make them easier to learn to read. Read- 
ing problems are not unique to reading English. 

A third assumption Is related to the sound, the decoding fallacy. It Is 
based on an unexamined view of the reading process. Few writers of bilingual 

ft. 

reading programs address themselves to how the reading process works except In 
responding to print with speech;, this ^Njp^^ mislabeled "decoding." This 
idea is linked with the second assumption to\onclude that the degree of re- 
gularity of the relationship between sounds and Iptters will determine the way 
literacy is acquired. s 

9 



*:aii«pliM (Jovictiti tQ tihiiM «hf« MMt(ttrtyi«uj siy^^ttitH in 4 written UiujUffOa th«ii 

U (Htl'kflito nilii artdM t:1mtt:» tlT«tlMUl > fhtS ^^.tUfefilH WfUlMiJ ssy:»t*8l«i, lyv Ihtt 

uth«r Ntui, hdt) i*dUtively MMtiimMlu a^^tl lilUHiamo t Mrt'<3j?|HiMi)tJiH a with 

r«w IrffyyUrlKei^, Iha tiMnMiaflon fur roaillnij insitt'ut i hio niui lilltMuusil 
dilucAtloH U f;h4t many t>f Ihrs iMisrhoilulotj joti etii(i|uydil la tcnih Htdirti y in 

*iomo UHyudija^ arts tsfi^* Jtj lertni hi f*cj»nl than oriiais*. qrorttcii Micj 

th« IdMyuuytj \% to ilnimitu t <)ns*«i|u«int I y to rodtl. !)«( od iruj 'ikIIU *irt3 
t!4^l«r to l«drr) Ifi Spnuhih tirul Navctjo Ixn^ustj th« S|)anl%h and Nav^sjo written 
codeiii art? phontjtlcdlly contihaont with thtt orrti Ungurt<j«. (htirti 1% not 
stJ^rch tiv Idencti to ?aip|K)rt tht? Ido^ that ,i lancjUrtUtt with n inorfs rtiyiiUr 
orthography hi easliir to Irtctrn lo ro^d, Nor Is thorn *uvy rnst^^rch t?vldtnu:o 
to support this more (]oner*il ^sfiumptlon that ono hin()Uci<)n Is o^sler to liiiirn 
to read than another, that tht^ roadlny process Is dlfforont in dlfforont Ian- 
(juages, or that difforont mothods aro moro appropriate? tor toaching literacy 
In ono language rather than another. 

For practical purposes and on the above assumptions this book gives nilnlmal 
objectives for reading essentials In English and Korean for the purpose of 
diagnostic testing and Instruciton in bilingual education at the primary level 
(Grades 1-3). 

2, Issues on Transferring Reading Skills 

The building of English reading skills upon a child's previously developed 
skills in Korean depends on the contrastive .analysis of linguistic differences 
between the Korean language and English. These differences should be part of 
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«ji«i;h iiiHfii}yit «4uvijti^laH ieiiftMt'*^ th#<iiiM*^#S iHt Ukc> 

mitjhl (HU«» lirul)! liW^ s^il^fii t rh <|M y for th« ciatl ihlitt tcsairnlny 
in ItiiytUh 4 S«H OHii I ai(i|UaU«i » A?* J^iutt^ 11 it4«ivc^ ^lut uf aiiuuiH iijut i uii 
tiittkt^ miyht iaiuttiwiw >>iuh)<jim i^r^d^ far ndiitvt* at tnuH^^h l«attir 

ItMj Kot'ciAM ik^ A ftircslijii or >cit ontl lanytMijd tti t^etuts ati atitdiyt^t^ ::(tuui)tl 

hi* iifM tllrei t I0ti4i ^ not U\ itirei t 10114! lM4i liuj of th«si>e i hlldreo IfUo KoreaO 
ttsainriu i;i4^!)e^ (0 Orijer that they tlt?;t 4tii|Mlre teaitliivj jjKtllu In thcli 
^(lonyctr l4fMjU4<jc)i the mutt t ^tynlrUfinl yoal of hlHiMjU4l c!ido«4tUjn In 
{U\% , htMfujU4t csihiiattiot Itti a fiUMi i)f tmll v ItltM M/ed ln!i( t iicl ton hai au^i^c: 

it yiv«* thii ld4Chor .10 omJortuMlty to tapltall/n oit %to*l«srH -itr rsngt . loii^ har^i 
%houlcl liltsnt I fy '40(1 u%ti tam h thlhr^^ tmirnlng ^lit*ro|th% to lmln4t« cstlui 4 1 hoia 1 
deficits. In t\\\% "iiinst?, 4 inort? ilomlnant l4iHju4gf^ 1% 4 h^arntfoj *iircin<)(fi or 
I OS true t I004I tool . 

Th0 proc0H*4 of lottnjr4t ln<j toijoltlve^ skill iltwt*lopintnU with l4nvj04*j<.* 4ii|ol 
%ith)0 In iilfflcaiitt tfuio It m4y 4|)|)iMr*. Utill/ho) 4 ^ oqrH 1 1 v*?l y h4%«»<l 

approach or 4 t04chor -nuid*? approach, will r*Viult in iUv Impl innontat ior» of .1 
transf tjrabi H ty model that \\ morf» %ound and inori? %ut;i(*%%tul hr(:au%f» thr (hlld 
ren, w1 n he acquiring reading skill*; and transferring skills from their cugnl 
tlvely stronger language. Children with stronger cognitive abilities or pro- 
ficlencles In Korean and those to whom we refer In the definition of bilingual 
education, provision of dominant language Instruction to non and limited English 
proficient students. Theref'ore» the stronger language should be identified in 
order to answer the basic question, "who are the children to be served by bll In 
gual education?" In this way we may link the accurate identification and selection 

ii 

o 
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:ji4ii05i lif HUM iM ilmtlcJ tn.jM^rf lHuflilcMl ^iMiicHla It IM \^ i«MuUitldi$ 
lif rcJa^lltig si* I 11 ^ f ♦ Mm KiM <34M 1nt*i tHtjIlsh will fid 4»i ciihaHi eft! ihiIlc^- A 

vtMabuUry wurilti whtiri ui>i;v1 ft, |M\imu(«^ t lti:i ar»:^ feral* H ]( ^ i* f |»lu»?^ 

-iMll-s fttMU Km can tu Unjlli^li An tM ^ tMMtHHiciif ^fiouht ;i I itt^vrK^. { r^r t ? 

t oMi cjpl nail y iu\\itu\ f^mtrnt .irr^»i h^^trutnoft .ifitM ii 1\ f i r f p'lc.vitir.i In 

If viri tM iiunfununif pttivldt^^ iU]. .i iii Iti t iMa% f <m .U* M H y .mil y n\\ .i I -a» be? 

|j|4rUit?»i Im ,1 Wily whIHi rtn*ihltt% it \o rniriftutt? iitwt? t i)|HHc^i» t .i 1 ^ rpt ,l s ( riry 

*ir«? h»t ri)ilu< fnl 1r» Krn cmh (i.t r t I 1 .ir I y .i I f |ui prlm.ity try**!. I hr [M < omjHjru-nt 

will ihvn .llso proinott^ t I r .ifi% f r Wuj uf ,t|)|)Hi**i ^unntf Ivt* \MM% Uinn KiueMn 

bhouUl al\o understated tbe p^ HiH i rwjui s t t c of t^e^difui 'm^ i)f t 

noUor\s .ittached to re^idlnq ,i l^uujuage process ^nd lanqu^i.jp :t\-a ^ ommwn ^ t ion 
proce-^ss The bilinqu.i] tiMi hor workinij with t. r\i ns f er,^ h i 1 U y ntu-.t undrrs t .md ' 
redding as a visual .ind pert t^pttMl t.isk, fhlnklng as wpH as re-^dinq as pt^rsonal., 
emotional and social communication. 
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If bil InguaT^hlldren are to participate 1n reading transferability actlvi- 
ties which capitalize on their earliest congitlve development In Korean, and 
are appropriate to their Indlyljlual needs, primary level bilingual classroom ^ 
teachers ihust be reading specialists tq a certain degree. They must have a 
xoniprehenHve un(ierstand1ng of reading and the 4egree to. which a child's English 
reading d1,ff1cul ties are due to reading and/or language deficits. If a teacher 
^^1s aware of other signs associated with primary heading difficulties (iB.g. 
Inappropriate posture, difficulty with manipulations, lack of ability to organize 
details, etc.) he/she will reallze^he |j*oblem Is one of reading rather than 
language and will provide remedies In Korean to allow the transference Into 
English to come from strength rather than weakness. " 

The children are affected by the language rules of their native language 

and tend to transpoise many of the language rules and concepts Into, the English 

language. A bilingual teacher working closely with an ESL comppnent, can 

capitalize on t|je structural dlfferejices of the two languages and utilize them 

as Instructional tools rather than linguistic Interferences. If bilingual ^ 

teachers become more aware of the degree to which, these contrasts Interfere with 

a smooth transition, they can use the differences In their teaching rather than 

f -ft ' 

respond to the dlfferences^as hurdles. With awareness of the contrastlve analysis 

between the two languages In a program, teachers will fully understand reasor^s 

for errors In oral English, confusion In English silent reading, techniques for 

' . . ^ ' \ 

making a more accurate transition Into English speaking and hierarchies with \ 

which to present students an understanding of the language differences. 

3. Phonological Contrasts 

We win discuss phonological comparison betWen English and Korean, esp^cnalT}/ 

/ 

as they relate to (1) Individual sounds Jor phonemes), (2) sounds (or phonemes) 

\ . _ ft . 

In sequence, and (3) stress and Intonation. We need to attach the following expo- 



sitory notes. Firstly, we will use the superscript, h to Indicate that the sound' 
In question 1s aspirated (e,g, ph, t*^, k^^, ch^). Secondly, we will use a fortis 
'glottal Ized' consonant (.e,g, pp, tt, kk, chch). Thirdly, we will use a plain 
cbnsonant symbol to Indicate that the [obstruent), consonant Is aa unaspl rated 
lenis variety (evg/ p,t,k,ch). Fourthly,, we will use 'ae' to Inditate the vowel 
In question Is roughly equivalent to the English vowel as In *bad* or Vbag,' 
^3,1 Individual Sounds . / , . , - 

3.1.1 Voiceless vs. Voiced Obstruents . The^ English consonants, except for // 
nasals and liquids, are called obstruents. The English obstruents come in pairs, 
where each pair consists of a voiceless obstruent and its vowel counterpart. Thus 
English has such pairs as p/b, t/d, k/g, ch/j, s/z, etc. 

On the other hand, Korean does not have corresponding obstruent pairs. In- 
stead, Korean has triads or triplets of voiceless pbstruents, where each triplet 

K cons1sts->of a lenis (soft) voiceless obstruent, its aspirated counterpart, and 

/ ... 

its fortis (hard) 'glottal ized* coun^terpart. Thus Korean has such triplets as 
p/ph/pp, t/th/tt, k/k^/kk, and ch/ch^^/chch. The only exception here is the pair 
s/ss, where there -is no aspirated version of the obstruent in question* 

We may say that the lenis obstruent in Korean is the closest to the voiced 
obstruent in English while the aspirated obstruent in Korean is the closest to 
the voiceless obstruent in English. As an example, let us consider the triplet 
p/ph/pp in Korean and the pair p/b in English. Here the Korean p is the closest 
to the English b while the Korean p^^ is the closest to the English p. 

As a result, Korean learners often use lenis obstruents in Korean from voiced 
obstruents in English. Also they often use aspirated obstruents in Korean for 
voiceless obstruents in English. Thus they often make mistakes by saying *tik'* . 
for 'dig,; 'tok* for *dog,* *kot* for *god,» and so on. 

^- " ■ . . 
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Korean learrrers, tend to alitomatlcally transfer aspirated Korean oJistruents 
for voiceless English dbstruents. We may note that the English p, t, and K 

are typically aspirated Immediately, before a stressed vowel while they are'not 

i. • > \. • '° ■ 

or < very weakly aspirated^ elsewhere. They are typically unasplrated Immediately 
after 's* as In 'star, V 'spin, ' on ,^sk1n. * This belRg the situation, the' main 
prqblem for Korean learners lies In thefr tendency to aspirate all voiceless 
stops 1n English regardless o^f their position. Thus they o.ften makg mistakes' - 
by aspirating their t's, p's, and' k's evbn viher^ they shduVd not be aspirated, 
for example, even.after 's' as in 'speak,' 'steam,' and 'Ikate.' 

3.1.2. 'p' vs. 'f Engiisb has the ' p/f'distWtibn fyhile Korean does not. 
As a consequence, Korean learners often have difficulty in hearing the difference 
between these two English sounds. Thus they often find it Hard to discriminate 
between 'pine' and 'fine,' 'pile' and ' f 11 e, ' , '1 eap ' and 'leaf,' 'pat' and 'fat;' 
'lap' and 'laugh,' 'cup' and 'cuff,' and so on. 

Since Korean does not have 'f and since 'p^' happens to be the closest thing 
that Korean has to the English 'f,' Korean learners often us^ the Korean p^^ for 
the English f. Thus they often say 'pine' for 'fine,' 'pile' for 'file,' 'pound', 
for 'found,' 'pour' for 'four,' 'pin' for 'fin,' 'pan' for 'fan,' 'leap' for 
'leaf,' 'pat' for 'fat,' 'lap' for 'laugh,' 'cup' for 'cuff,' 'opt' for 'oft',' . 
and so on. 

Since they often transfer p^^ for the English p. also, the p/f contrast is 
often lost entirely in their English. y ' ■ 

3.1.3. 'b' vs 'v' English has the b/V distinction while Korean does not. 
As a result, Korean learners often ha'vedifficulty in hearing the difference 
between these two English sounds. Thus they often find it hard to discriminate 
between 'ban' and 'van,' 'bow' and 'vow,' 'bat' and 'vat,' 'bet and 'vet,' 
'curb' and 'curve, 'robe' and 'rove,' and so on. 



. Since Korean does not have 'b' and since 'p' is the closest thing Korean 
has to the English b, Korean learners often use the Korean p. for the English ^ 
b. Thus they often say 'pan' for 'ban, ' /pack^' for ' back, ' /prick' for 'brick.' 
'cap* for 'cab,* 'cup* foT«^ 'cub,' .and so on. 

Since Korean 1 earners "often use the Korean p for both b and v 'in English, 
the b/v contract is often lost ir\ their English. 

3.1. '4 's' ys. 'z' English has^ the s/z distinction while Korean do6s not. 
However, Korean learners do not seem to have difficulty hearing, the difference 
' between the two' sounds probably because one is distinctly voiced while the other 
•is dlsj^ftfctly voicel^ess. >^ * < . ? 

. * Since. Korean does not have 'z,' since thGu Korean^ s is pre-empted for the 
Engl ish s,-and since 'ch' is the closest thing 1 eft to. •' z,'^ Korean J 6arners\^ '\ ' 
pften transfer the Korean di Vor the English z. As a* result, they often say 
'chipper* for 'zipper,' 'chest', for 'zest,* 'chew' for'zpo,' and so on. 

Note here' that the Korean ch is often transferred for the English j-, too. 
The result is that Korean learners often make no distinction between 'z** and 
'j' in English. In other words, the z/j contrast is often lost in their ^English. 

' 3.f.5 '1* vs. 'r' English has the 1/r contrast while Korean does not. 
The result is that Korean learners often have difficulty in hearing the difference 
between these two English sounds. Thus they often find it difficult to discrimi- 
nate 'light' from 'right,* 'load' from^'road,* 'lead' from 'read,' 'lid' from 
'rid,' *led' from 'red,* 'low* from *row,' 'lay' from 'ray,* ''cloud* from 'crowd,' 
and so on. 

Since Korean has one sound that is at the same time sirtrtlar to the English / 
1 and r, Korean learners often transfer this in-between sound for both 1 and r 
in English. The result is that the 1/r distinction is often lost or mixed up in 
their English. 



r3J.6 'th^ The English th, either vo4ced or voiceless; Is non-existent 
In Korean. As such. It Is often difficult for Korean learners to learn to use. 

Since 's' Is the closest thing Korean has to the English voiceless th, 
Korean learners often use the Korean s for the voiceless English th. Thus' 
they often make mistakes' by saying 'sin' for 'thin,' 'sing' for 'thing,' 'sree' 
for 'three,' 'srow' for 'throw,' 'slef for 'thief,' and so on. 

It Is Interestlna^Jthat they also often have ^difficulty In hearing the 
difference between 's'^ and the^^olceless 'th' In/tngTlsh. Thus they often 

find It hard to tell ^slck' from 'thick, ' .'slji' from 'thin, ' 'sigh' from " 

' ■ - ' .J ' ■ , ■ '• 

'thigh,' and so on. 

Since 't' Is the closest thing Korean has to the voiced Ertgllsh th, Korean 
learners often use their t for* the voiced English th'. Thus they often make 
mistakes by saying 'tis' for^ \thts,' '^ten' for; ';then, ' 'tem. for 'them,'* 'tat', 
for 'that,' 'tey' for 'they,' and so on. \' * . ; . / ^ 

'It Is Interesting that they also often find-it-hard to hear the difference 
between the voiced th and d, which they often Identify with t^ie Korean t. Thus 
they often have difficulty in discriminating between 'den' and ,'then,' 'does' 
and 'thus,' and so on. 

3.1.7 Short vs. Lon^ '1 ' The contrast between the short and long i - is 
Tost in some dialects of Korean and is fast disappearing in most dialects trf 
Korean. On the other hand, the contrast between the long and short i is ^ ^ 
fairly ^productive' In English, as Is ati^sted to by such word pairs as 'beat/ 
bit,' 'heat/hit,' 'seat/sit,' 'eat/It,' 'lead/lid,' 'heed/hid,' and so on. ° 

■ ^ ^ ^ ■ . 

Korean learners, in whose dialects of Korean the contrast between the long 
and short 1 is lost, find it difficult to hear the difference between the two 
varieties of 1 in English. They also find it hard to produce the two varieties 
of 1 in English correctly. ^ , • ^ 



. Thus, they often find 1t hard to hear the difference between 'beat' and * 
'bit,', 'heat' and 'hit,' 'reach' and 'rich,"' and so on. They also find It- 
hard to correctly pronounce 'beat' as opposed to 'bit,* 'eat' as opposed to 
•it,* 'read* as opposed to 'rid,' and so on. 

3.1.8 Short vs. Long 'u' Like the distinction between the long and shor£ ^ 
i, the distinction between the long ^and short u is lost in most dialects of 
Korean. On the other hat^T^this distinction is 'al ive and- well' in English. 
. As a result, Korean learners often have* difficulty in hearing the difference 
between the shor,t and long u in EnglMsh. Thus they often ftnd it haird to tell 
'Luke* from 'look.' They also often fail to productively discriminate between 
the long and short u. Thus in tlieir pronounciation of English, no difference 
is discernible between .'LLike* and 'look,' for example. 

3.-1 .9 £ qJ- ys, /: aej ^ The contrast betweeh 'e' .<as in^>ifiet') and 'ae' 
(as in 'mat') is lostHn.many^ of 1^ dialects spoke South' Korea, today. Thus 
Kpreanri earners of ten find it dif-^fcuTtto hear^ the ^fliff^rence between_ these^ 
two sounds in English. They also find it hard td producttveTy discriminate 
between these two sounds when ^hey spe^k English. - r . 

Thus they often have difficulty in tilling 'bed' from 'bad,' 'set' from^ c ^ 
•sat,' 'peck' from 'pack,' 'b^t' from 'bat,' 'pet' from 'pat,' and so on. 

3.1.10 ^ Open^and Closed 'o' English mak^s th^ distinction between the opened 
and closed 'o' (i.e. between 'o' as in 'bought' and 'o' as in 'boat'). No com- 
pafabl6/cl[istinction is fouijid in Korean. Thus Korean learners often find it 
hard "^j^^ar "the difference between the two vowels or to productively discrimi- 
nate between the two vowel?. |[n other words, they often find it difficult to 
discriminate, both productively and receptively, between 'coat' and 'caught,' 
'boat' and 'bought,' and. so on. ^ 
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3.2 ' SoUnd 1n Seque/ice « 

3.2.1 Consonant Clusters English abounds 1n consonant clusters.. On the 

other hand, Korean allows only a few consonant clusters. Korean allows no word - 

• < ' 

Initial consonant clusters while It allows a limited number of clusters word- 
medially and word-flnallys Of 'the allowed clusters; those that occur word- 
'flnally appear to be on^the way out. 

The Korean learners often have difficulty with xEngl lish consonant clusters, 
especially when they occur word-Initially or word-finally. When they produce a 
consonant cluster, they often Insert a birred 1 (or 4) between the consonants 
In the cluster. In other words, they tend to use the barred 1 to 'de-cluster' 
the cluster. Thus they often say 's4tay' for'stiay,' ''s4t4r1ke' for 'strike,' 
'm1s4t' for 'mist,' aqjl so on. ^ 

Note here that this Insertion of 4 here Is only natural. This Is because 
V the standard (=canon1cal) syllable In Korean takes the form of (C) V (C) and 
because the least salient vowel In Korean Is 4. Note that (C) V (C) here means 
that a, standard Korean syllable consists of an optional Initial consonant, an . 
obligatory vowel , and an optional final consonant. v " ^ , 

Thus we ^ay say that Korean learners often restructure the-£ilgl1sh consonant 
tlusters-ln/such a way as to make them conform to standard Korean syllable struc- 
ture by using the least salient Korean vowel. 

3.2.2 'n' + '1 ' Sequence )^ In Korean, 'n' becomes '1' when It Is followed 
Immediately by an '1.' Korean learners often transfer this to English. Thus 
they often mispronounce 'only' a's 'oily,' 'manly' as 'mally,' 'keenly' as 'kelly,' 
and so on. , Recall that the Korean 1 Is similar to both 1 and^r In English. This 
may explain why K6rean learners often mispronounce the English 'n + r*. sequence 
as something like M + li^. why they often mispronounce 'Henry* as 'Helly,' 
'weaponry* as 'weapolly,^ green robe' as 'greel lobe,* *cotton robe', as 'cottql 
lobe,* and so on. 
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3.2.3 I 'p/t/k' 'm/n' Seqiience In Korean, p/ph/ pp. t/th/tt, artcf k/k^kk 
become m, n|, and res^ctively, when they are followed Immediately by m or n. 
Korean lear]ners often transfer this nasfal Ization rule to English. Thus they 
often mispronounce 'Kick Mary' as "Ving Mary, ' 'Take me with you' as 'tayng 
mer with you,' 'Hug me' as 'Hung me,' , 'I dig music' as 'I ding music,' 'Beat 
^i^^y' as 'B^an Mary,'. 'I cu,t myself"* as 'I cun mysejf,' 'He hit me' as. 'He. 
p nin me,' 'He bade me go' as *He bane me go,' *"Keep me company' as 'Keemxme 
/ company, ' ■ Deep mines' as 'Deiem mines, '/ Don 't rub my hair' aV'Don't rum my 
^ir,' 'Rob Mi^e', as 'Rom Mike,' and so on, ^ 

3.2.4' 'ml^' 'T Sequence In Korean, 1 becomes n when it immediately 

follows either m or^ . "We may recall that the Konean 1 is similar to both the 

^' ^ " ' ■ ^ ' ' 

.English 1 and the English r. Korean 1 earners-often apply this nasal ization , 

rule when they speak English, thus they often mispronounce 'Hamlet' as 'Hamnet,' 

'kingly' as ' kingny, ' ' home run' as 'home nun,' 'long run' as 'long'nun,' 'King 

Lear' as 'King Near,' 'the same lady' as 'the sam6 nady,' and so oh. 

^Sometimes 1 >ecomesln immediately after n, that is, in Korean. Thus ^ » 

Korean learners often' transfer ttiis to English, which is shown in their mi spro- 

nbunciation of 'only' as* 'onny,;*- 'queenly' as 'queenny,' 'Henry' .as 'Henny,' 

'weaponry' as 'weaponny,' and soon. 

3.2.5 'n' Insertion In Korean, 'n' is often inserted between two words 

if the first word ends in p/ph/pp, t/t^^/tt, k/k^/kk, m, n, or ^ and, if the 

seconds word be^jins with i or y. Korean learners often transfer this rule. on 

n-tnsertion when they speak Engl ish. Thus they often mispronounce 'Keep your 

fingers crossed' Ss 'Keem nyoun fingers crossed,' 'Kick your dog' as 'King 

nyour dog,' 'Get your gun' as. 'Gen nyour gun,' 'Sing yoar song' as 'Sing nypur . 

song,' \ have become your friend' as 'I have become nyour friend,' and so on. 
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3'.2.6 'n/s' '1 ' Sequence In Korean, n and s become palatalized when 
they are followed Immediately by 1. In other words, when followed by 1 , s 
becomes /sh,* as 1n *shy, * while n becomes the kinc! of n that we have In the 
second sy Viable of such English wo>*ds as 'onion,' 'canyon, • 'Bunyan* * etc. 

Koriean learner^ often transfer this rule of palatalization when tf^ey speak 

English. Thus they often mispronounce *s1r>* as 'shin,' *s1t' as *sh1t,' 'sick' 

as 'shick,' 'sip* as 'ship,' 'animal* as 'aFimal,* 'many' as 'many,' 'any' as 

' . J. ■ 

'any', and so on. The symbol n, designates that palatized n such as that we 

^ find in the secorrd syllable of 'onion.' 

/ 3.2.7 'w' -f 'u' Sequence The English sequence 'wu,'"as in 'woman' or 

'would,* does ndt exist in Korean. The sirpple u without the preceding w 

is the closest thing Korean has to the English sequence in question. Thus 

Korean learners often transfer thfs simple u Vor the English 'sequence wu. 

• As a result, they often mispronounce 'woman' as *umah' or 't^omah,* 'would' / 

. |as 'ud* or.'.ood,' "^'wooT* as 'ul ' "'or/^^ *woo* as 'u* or *oo,* and so on. ^« 
' Since Korean/does not have the wu/u d1^|inct1on of , Engl 1,sh,' Korean learners 
often fihd it hard to hear theA difference between wu and u 1(i^^gl1sh. Thus 
they often have difficulty in telling' 'woos ' from *ooze, * * swoon 'from 'soon,' 
and so on. 

3.2.8 ^y' '-f ' i' Sequence The English sequence 'yi* as in 'yeast' or 

• 'yield,' does not exis^in Korean. The simple 1 without the pVeciedlng y is ' 
the closest thina Korean has to the English yi. Thus Korean learners often 
transfer this simple 1 far^ the English yi . As a result, they often mispronounce 
•yeast* as 'east,' 'yield' as 'eeld,' 'ye' as *ee,* 'and so on. ^ 

Since Korean does not have the yi/i distinction of English', Korean learners 
often have difficulty in hearing the difference between yi and i. Thus they 
have trouble telling 'yeast' from 'east.' for exarrfple. 



ERIC 



. 17 

3.3 Stress and Ihtonation 

3.3,1 Stress English Is a stress-timed' language In the sense that the 
time an Engl Ish , utterance takes depends upon the number of stir*essed syllables 
In the utterance In question. Thus the following Expressions, .'despite differences 
/In length, take about the same amount of time to utter. 

a. It's Bob,'' 
. b. It's Elizabeth. 

c* It's Pennsylvania. 

d. It's North Carolina, 
On the. other hand, Korean 'Is a syllable-timed language In the sense 'that 

the time that a Korean utterance takes Is determined by Jhe number' of syllables 
In the utterance In question. In this respect, Korean Is v^y much like Japanese, 
Spanls'h,' or Portugese, thus the following Korean utterances take different 
amounts of ttme^tg utter because they contain different numbers of syllables, 

e, Kaja 'Let's go, ' f 

' f, ppalllkaja 'Let's go early.' ^ ^ 

g. ppall 1ch1b4rokaja 'Let's go home early,' 

h. ppall 1pos1ton4rokaja 'Let's go to Boston early,' 

Note that every syllable In a syllable-timed language Is about evenly stressed 
while only certain syllables are stressed In a stress-timed language,*^ Thus cer- 
tain syllables In a stress-timed language are unstressed or very weakly stressed, 

A consequence of Korean being a syllable-timed language Is that Korean 
learners often transfer their syllable-timing habit to English. Thus they 
often assign even stress to every syllable In an English utterance. This gives , 
rise to the singsong-style English often spoken by Korean learners, . 
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3.3.2 Stressed vs. Unstressed Vowels in English In English, stressed 
vowels are quite clearly and prominently enunciated while unstressed vowels 
are blurred or very faintly pronounced. Unstressed vowels in English are 
typically reduced to the barred i (i.e. 4) or schwa. 

In contrast, there is no distinction in Korean between stressed and un- 
stressed vowel s because every vowel in an utterance receives about jt)ie same 
amount of ^tress. As a consequence, every vowel in a Korean utterance is 
Uttered rather clearly and prominently. 

Because of this native-language background, Koreaii learners often fail to 
blur or reduce the barred i or schwa, an unstressed vowel when they speak English. 

3.3.3 Intonation Probably because of syllable timing, i.e. because of the 
,fact that every syllable is evenly stressed, Korean Intonation is ^monotonous . ' 
In normal sfpeech, there is little or no noteworthy rise and fall i.rt pitch in 
the middle of a Korean utterance. The only significant rise and fall in pitch 
comes at the very end of an utterance. The general rule is that the voice rises 
at the end of a yes/no question, while it falls at the end of a sent^ce of a 

■1 

different type. 

Because of this native-language background, Korean learners often use a 
monotonous or singsong intonation when they speak English. This kind of mon- 
otonous intonation may jar on the ears of native speakers of English. 
4. Lexical Contrasts 

The lexicon is the most idiosyncratic part of any language. It also com- 
prises more constituent elements than does any other l inguistic '1 evel . For 
reasons such as these, languages may be expected to display more contrasts on 
the lexical level than on any other level. In fact, ther^ are so many lexical 
contrasts between any two languages that it is extremely difficult or next to 
Impossible to study them exhaustively. Thus the list of lexical contrasts to 
be given below is bound to be highly fragmentary. 

ERIC 
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4.1 Korean Words with* More than One English Equivalent 

4.1.1 /makta/ vs. 'eat.' 'drink.' and 'smoke' The Korean verb /m^kta/ Is 
ordinarily used In the sense of 'eat.' However, many Koreans use this verb In 
the sense of 'drink' or even In the sense of 'smoke.' For these Koreans, it Is 
perfectly natural to say such things as /kophlUl + m«kta/ 'to eat coffee' or 
/tampeUl + m»kta/ 'to eat a cigarette.' 

This may help explain why many Korean learners produce such un-English 
.verb phrases as 'eat wine, ' 'eat water, ' 'eat juice,' 'eat a coke,' 'eat a 
cigar,' 'eat a cigarette,' 'eat marijuana,' and so on. 

4.1.2 /hopak/ vs. 'pumpkin, '' 'scjuash, ' and 'zucchini' The Korean noun 
/hopak/ has three English equivalents as shown above. In the light of this. 
It may not be so surprising that Korean learners often find it hard to dis- 
tinguish among the three English equivalents. 

•Pumpkin' 1s 'the most common of the three equivalents here.' Thus mo^t 
Korean learners learn this word before they do the other two words and associate 
It with the Korean /hopak/. Until and unless th^y learn the other two words, 
they are bound to use 'pumpkin' to refer to a squash orzucchlnl. This should 
help explain why many Korean learners refer to a squash or a zucchini as a 
pumpjf:1n. . 

4.1.3 /ch^^a/ vs. 'car,' 'station wagon. ' 'sedan, ' 'pick up.' 'van.' and 
''truck, ' The Korean noun /ch^a/ has many English equivalents as shbwn here. 
Thus Korean learners often find It difficult to distinguish among the |pny 
English equivalents of their /ch^a/. 

'Car' -Is the most common of the English equivalents of /ch^^a/. Thus Korean 
learners tend to learn this equivalent before they do the rest of the equivalents, 
and get to associate It with the Korean /ch^a/. The result Is that, until and 

OA 
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unless they learn to use the other equivalents here, th^r' are 1 Ikely to use 
'car* to reter to all of the many equivalents of /chha/. This should explain 
why Kdrean learners often refer to all sorts of vehicles as simply a car. 

4J>4 /t4tta/ vs, 'hear' and 'listen.* The Korean verb /t4tta/ has two 
English i&julvalents as shown here. .Thus Korean learners often have difficulty 

•if 

In dlscrlnftnatlng between the two English equivalents of /t4tta/. 

'Hear^ Is the more corranon of the two words here so that Korean learners tend 
to learn it before they do the other word and associate it with the Korean /t+tta/. 
Thus until and unless they learn the other word, they are likely to use 'hear' 
for 'hear* as well as for 'listen.' This should explain why Korean learners -tend 
to say 'I hear the recorded message' and 'I listened to the recorded message' 
Interchangeably, for example. 

4.1.5 /pota/ vs. 'see' and 'look' The Korean verb/pota/ has two English 
equivalents as shown here. Thus Korean learners often have difficulty in using 
the two English equivalents here with a proper sense of discrimination. 

'See' being the more common of the two equivalents of /pota/, it is likely 
that Korean learners learn this word before they do the other word and associate 
it with the Korean /pota/. Thus until and unless they learn to use 'look' as 
well, they are likely to use 'see* for both 'see' as well as for 'look.' This 
should explai'ri' why Korean learners are sometimes heard to say 'You saw her' when 
what they really want to say is 'You looked at her,' for example. 

4.1.6 /chhachta/ vs. 'find' and 'look for' The Korean verb /chhachta/ has 
two Engl ish equivalents as shown here. Thus Korean learners often have difficulty 
in discriminating between the two En'glish equivalents in question. 

'Find' is th6 more common of the two words here so that Korean learners tend 
to learn it before they do the other word and associate it with the Korean 
/chhachta/. Thus until and unless the^ learn to use 'look for' as well, they 
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are likely to' use 'find' for both 'find' and 'look for.' This should explain 
why Korean learne|:s sometimes say 'They found John' when what they really mean 
to say Is 'They, looked for John,' for example. 

/ppain/ vs. 'early' and 'quickly' The Korean adverb /ppalll/ has 
two English equivalents as shown here. Thus Kprean learners often find It 
hard to discriminate between the two English equivalents. This should explain 
why they often use 'early' for 'quickly/ fast* and vice versa. » 

4.1.8 /ttuita/vs. ^ jump, ' 'skip/ *hop,' and Heap' The Korean verb Atuita/ 
has many equivalents as shown here. Thus Korean learners often have difficulty 
in discriminating between the various English equivalents of /ttuita/. 

Since 'jump,' is the most cortJBi of the English equivalents here, Korean 
learners are likely to learn they do the other equivalents and asso- 

ciate it with the Korean /ttuita/!^us antij -^nd unless they learn the other 
equivalents as well, they are likely to use 'jumfi' for the other equivalents as 
well. This should explain the tendency among KoYe^n" Tearners to use 'jump' for 
all the English equival ents' of /ttuita/. A 

4.2 English Words with More than One Korean Ec^uiv^l^nt 
\'^-2.1 'put on' vs. /ipta/. /.sinta/. /kkita/. /ss4ta/. /ch^ata/ The English 
,^verb 'put on' or 'wear' (as In 'put. on your coat' or 'Wear your shoes ' ) has 
five Korean equivalents as shown here. In Korean, which of the five verbs is 
chosen depends on the referent of the object noun that follows the verb. Korean,^ 
learners must get used to the fact that English uses one and only one verb 'put 
on' (or 'wear') regardless of the referent of the object noun that follows the 
verb in question. 

4.212 'wash' vs. /ppal ta/ ./ssissta/ . and /takkta/ The English verb 'wash' 
has three Korean .equivalents as shown here. Which of the three Korean equlva- 
llnts Is used depends on the referent of the object noun that follows the verb. 

/ ' ' . 
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Korean Uarnars must get accustomed to the fact that English uses one and only^^^ 
one verb regardless of the referent of the object noun In question. 

4.2.3 'walT vs. /tam/ and /piak/ The English noun 'wall' has two Korean 
equivalents as shown here, /pipk/ refers to the wall of a room or a hall . / 
while ltml\ refers to a different type of wall. Korean learners must get used 

to the fact that EnglSlsh does not make this distinction between different types 
of jwalls, 

4.2.4 'brother' vs. ,/to»sai>/ and /h1»i> / Tlie. English word 'brother' has - 
two Korean equivalents as shown here. /to^saeV ^ used to refer to a younger 
brother while /h1»i|/ Is used to refer to an elder brother. Korean learners 
must get used to the fact that English does not make this distinction lexically 
although It does make the distinction phrasally. I.e. 'younger brother' vs. 
'elder brother. ' 

4.2.5 'brother-in-law' vs. /ch^'ynam/. /to^sa/. /maehia*)/. /maeche/^ /hl4pu/., 
and /chenaJ^A The English word' ' brother-1n' law' has many Korean equivalents^—' 
shown here, /ch^dnam/ refers to one's wife's brothef; /to^ss/ refers to one's 
wife's sister's husband; 7maehl95/ refers to one's elder sister's husband, where 
one is male; /maec he/, refers /to one's younger sister's husband, where one Is 
male; /hl^^pu/ refers to o^6's l/der sister's husband, whejre one Is female; 
/chena^/ refers to one's'youhger sister's husband, where one Is female. 

Korean learners must get used to the fact that English does not make this 
kind of distinction at all at least lexically. Every other 'In-law' word In 
English has more than one equivalent Inycbrean. In that sense, every other 
•In-law' word poses potential learning problem for Korean learners. 

4.3 Korean Words with Polysemic English Equivalents 

Here we will be dealing with Instances, where one Korean word has an English 
equivalent with more than one meaning, only one of which Is the same as the mean- 
ing of the Korean word In question. 



- 4.3,1 /gaJicha/ vs. 'box* The Korean word /sajcha/ has the meaning of a box 
as a container. On the other hand» the English word 'box* may mejun not only a 

container but also a theater compartment, an embarrassing or perplexing situa- 

* ' . * ^-^ ' 

tlon, or the like, 

Korean learners tend to find It easier %p learn to use the English 'box' In 
Its sense as a container than In Its other senses. The reason for this may be 
that (1) the sense of 'box* as a cental ner*^ Is the closest to the meanlpg of the 
Korean /sa cha/ and (2) this sense of •box*?''fs the most common of Its many 
senses. ^ 

4.3.2 /paji/ vs. -room' The Kbrean word /pa^/ has the meaning of a room 
as In 'This Is my bedroom.* On the other hand, the English word 'room* means 
hot only a room as part of a house but also room as scope or space (as In 
'There Is room for Improvement'). 

Korean learners tend to find It easier to use 'room' In Its sense as a 
part of a house than to 'Its other senses. The reason for this may be that (1) 
this sense of 'room' Is closest to the meaning of the Korean /pa9/ and (2) this 
Is the commonest sense af 'room.' * 

4.3.3 /son/ vs. 'hand' \The Korean word /son/ has the meaning of a hand as 
the part of the human arm beyond the wrist. On the other hand, the English 
word 'hand' means not just the part of the liuman arm beyond the wrist but also 
a pointer on the dial of a watch, a person who does something, or the like. 

Korean learners tend to find It easier to use 'hand' In the sense of the 
part of the human arm beyond the wrl^t than In Its other senses. The reason 
for this may be that (1) this sense Is closest to the meaning of the Korean 
word /son/ and (2) this , sense Is the most common of the many senses of 'hand.* 

4.3.4 /hakklo/ vs. 'school ' The Korean word /hakklo/ has the meaning of a 
school as a place of learning. On the other. hand, the English word 'school' 
refers not just to a place of learning but also a group of fish, a group of 
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ichoUri who follow a c«rtBlh leader, or thejilke. 

Kortan iMmers tend to find It easler^to use 'school' In ihe sense of a 
place of learning than In Its other senses. The reason for this may be that 

(1) this sense Is the closest to the meaning of the Korean word /hakklo/ and 

(2) this sense Is the most common of the many senses of 'school.' 
5. Syntactic Contrasts 

5.1 Expletive 'It' and 'There' 

* ' ♦ 

The English languag^frequently uses the so-called expletives 'It' and 'There' 
while Korean does not, Thus Korean learners tend to find It rather difficult to 
learn to u^e expressions that contain one of the expletlv^ Thus they have 
difficulty In learning to use such expressions as the following: 

a. I like It^ here. 

b. It was cold last winter. 

c. - It Is Important that I pass this test. 

d. It Is kind of you to come. 



e. He made It clear that he would come. 

f. It's cold enough for there to be Ice on the window. 

g. There was not a single book In his room. 
5.2 'Yes/No' to Negative Questions 

In, response to English negative questions such as 'are you not hungry?' we 
say NO when we want to answer It In the negative while we say YES when we want 
to answer It In the affirmative. On the other hand. In response to negative ques- 
tions In Korea, we say YES when we want to answer It In the negative while we say 
NO when we want to answer It In the affirmative. That Is, YES In Korean means 
•No, I am not hungry,' and NO means 'Yes, I am hungry.' 

Yes and No are used to mean 'What you've said Is correct' and 'What you've 
said Is Incorrect. ' So If you state a question In a negative way, the Korean 
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aniwer turni out to b« opposite of English YES and NO, which affirm or deny the 

i 

FACT rather than the STATEMENT of the facts. 

i ; ' 

Let us take the Korean quest1on/ankass4pn1kka/ 'Did you not go?' as an 

( 

example. A Korean will say /ye ankass4pn1ta/ 'Yes. I did not go' If he wants 
to answer the question negatively; he will say /anio kass*pn1ta/ 'No, I.v^ent' If 
he wants to answer the same question affirmatively. 

Korean learners often transfer this Korean habit of responding to negative 
questions when they speak English. Thus they often use YES and NO the wrong way 
when they answer negative questions In English. For example, the negative ques- 
tion 'Didn't you db It?' Is likely to el Icit , either 'Yes (, I didn't do It)' or 
•No (. I did It).' \ y ^' ' 

5.3. The Construction 'Verb + Adjectival Complement' or 'Verb + Object + 
Adjectival Complement.' 

■> 

Many English verbs take adjectival complements. Among such verbs are 'feel' 

\ ^ » 

(as In 'I feel happy'), 'appear' (as In 'She appears (to be) happjjr'), 'seem' (as^ 
In 'She seems (to be) happy'), 'look' (as In 'She looks happy'), 'smell' (as In 
'It smells good'), 'sound' (as In 'It sounds good'), and 'taste' (as In 'It 
tastes good'). 

Many English verbs take an object followed by an adjectival complement. Among 
such verbs are 'consider '^ (as In 'I consider him (to be) great'), 'think' (as In 
•I ?h1nk hjm (to be) good'), 'regard' (as In 'I regard him as good'), 'make' (as 
In 'I make theiit-.^gger' ) , 'render' (as In 'This will render him powerless'), etc. 

With such verbs as^e have mentioned above, Korean also uses complements. 
However, Korean uses 'adverbial' complements, rather than adjectival complements. 
Thus 'I feel happy' would come out In Korean as something like 'I feel happily.' 
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This should sxplain why Korean learners often make mistakes by using 
adverbial (Instead of adjectival) complements for the English verbs of the 
kind we have been discussing here. For illustration, let us consider the 
following sentences, 

a. It tastes nice. 
It smells nice. 

c. It looks nice. 

d. It sounds nice. 

e. It appears (to be) nice. 

f. It seems (to be) nice.* 

g. Make him happy. 

h. Render him powerless. 

1. It causes me to be happy, 
j. I regard him as honest. 
X. I consider him (to be) honest. 
T. I deem It Important. 

Korean learners often render these sentences wrongly as follows, 
a* . It'tastes nicely, 
b*. It smelYgjnilcely. 
c* It looks nicely, 
d'. It sounds nicely, 
e* . It appears nicely, 
f ' . It seems nicely. ' 
g' . Make him happily, 
h'. Render him powerlessly. 

r. It causes me to be happily. ^ 
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J'l I NiliPd him «i hontitly. 
k' , I conil<lif him honMtly^ 
T, t (l«im It Importantly. , 
5,4 CountabU vs. Uncountabti^ Nouns 

English makfs the'dlstlnction between countable and uncountable nouns. On 



the other hand, Korean does not make a similar distinction. Grammatically, 
every Korean noun may be used as a cSuntable noun. 

This may help explain why Korean T$arner? often have trouble using uncount- 
able nouns or making the required d1si|1nct1on between countable and uncountable 
nouns 1n„Engl1sh» This may also help esi(pla1n why Korean learners often countize 
uncountable English nouns such as 'news;'- 'Information, ' 'evidence, 'testimony,* 
and 'Intelligence.' Korean learners ofteV*count1ze uncountable English nouns 
and say such grotesque things as 'many news,' 'one evidence,' 'a few testimonies 
'several Informations,' 'an Information,* 'Intelligences,' or the like, 

English often uses one and the same noun spmetlmes countable and sometimes 
uncountable. For a^ample, 'pine' Is countabld^^when It refers to a tree or trees 
while It Is uncountable when It refers to the wood that Is obtained from the 
tree that goes by that name. - / ^ ^ 

Korean learners quite frequently fall to make this distinction between the 
countable use and the uncountable use of one and tf^e same noun In English. Thus 
they often fall to see the difference In meaning between the two uses of such 
nouns as the following, for example. 

Nouns Countable Use % Uncountable- Use 

dog an animal '' meat fi^om the animal 

chicken a fowl . Ineat from the fowl 

Iwib • an animal mefit fcqm the animal 

tdrkey , a fowl ^ meait' f rohi^ the fowl 



oak a tree , wdod' fnoia the tree 



pint « tro wood ffonj^t trti 

birch ' • « trot wood from tho tni 

chtrry. ' « trtt ^^^^ i w^^ 

I It mjf b% nottd horo that Kortsn ifarntri'bfttn countlio luch noqns 
th«it whin thty ihould ba uiod uncountablt. Thui thiy ofttn tj^ 'I had a 
chickM for brnkfait' initaad of 'I'had chlckon for brtakfait. ' 
5.5 Pradlcatlvc vi. Attrlbutlva Adjtctlves 

According to the position where It occurs, an adjective maylbe predicative, 
attributive, or both. If an adjective' may occur only as a verbal complement, 
then It Is predicative. If an adjective may occur as a pre-nomlnal modifier 
only, then It Is attribujilve. If an adjective may occur In either -pos'ltlon, 
then It Is both predicative and' attributive. 

AH Korean adjectives may be used either attributively or predlcatlvely. 
On the other hand, we may think of English adjectives as breaking down Into 
the following three types. Firstly, some English adjectives are used only 
predlcatlvely. 'Afraid' Is a case. In point." We may say 'I saw a boy who 
was afraid,' but we may not say, 'I saw an afraid boy.' Secondly, some English 
adjectives may be used only attributively. 'Main' Is a case In point, We 
may say, 'This Is the main reason,' but not 'This Is the reason that Is main.' 
Thirdly and finally, most English adjectives may be used either attributively 
or predlcatlvely. ''Sick' Is a case In point. We may say either- ' I know a man 
who Is sick,' or 'I know a sick man.' 

We may note here that the first two types of English adjectives do not have 
their counterpart In Korean while the third type does. Thus we may say that 
the first two types, but not the third, pose potential learning problerjis for 
Korean learners. ^ ^ 
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Kor'un .1t«rntri my uio prtd1ci(t1yi"Qn1y Innllih Adjtctlvti Attribut1v«1y. 
Th«t 1i, thay miy product tuch wfird phraiti k| '«f1am« houfa,' *abTiii0 moun- 
Ulnii' 'idrift boAti,' or tht 1ik«. 

Kortan Itarntn tniy^uit attributive-only Engllih adj«ct1vaa pradlcatlvely. 

That 1i, thty may producf luch waird santancai ijl' 'This reaion la main.' 

J • ■ 

'Tht problam la major,' 'Tha praaldant 1i formtn,' 'The administration Is 

. », 

previous,' or the like. 

5.6 The Definite andr|ndef1nlte Articles 

In most\)f their uses! the English articles ('the,' 'a,' and 'an') do not 
have their counyeK^art«/% Thus Korean learners often find It extremely 

difficult to learrPto uSf-fhe English article correctly. They often either mix 
up one article witn another or leave out an article where they should use one. 

" ■ A ' • ' 

Below we will cite a few/ examples, where Korean learners often commit the 
•sin' of om1s8lon%y falling* to use an article vyhere It should be used. 

5.6.1 'the' 1ft.' a Set NamV When a set consists of mr(\ than one member such 
that a member m^y be catli X, the set Is often referred to In English as 'the 
Xs.' Thus we have 'thefcky Mountains,' 'the Rockies,' 'the Philippine Islands,' 
'the Ph111pp/nej,' 'the Three Rs,' 'the R months,' 'the Carol Inas,' 'the Americas, 
'the Carters,^5| apd;jMC) on. Korean learners often drop the 'the' In such set 



names as these (ofttfi along with the plural-markfng -s). ! * 

5.6.2 'Korean' vs. 'the^Korean Language' An English proper noun may often 
be rewritten as 'the + proper adjective + the common noun^.' Thus 'Korean,' 
•Christianity,' 'France,' and 'Rome' may be rewritten a^ 'the Korean language,' 
•the Christian Faith,' 'the French Republic,' and 'the Rorfian Empire' respectively. 
Korean learners often leave olit the 'the' In the construction under discussion. 
I.e. the construction of 'the + proper adjective + common noun.' 



90 

,!M..MMlJ,JabJM,iym.lM-,i9lll W^'*" «" Kngllih noun phf«i« 
t«kts thi form of *adj«ct1v« > plural num«r«l « plural noun,' It Is pricddad by 
an a^rtlclti «Uhir d«f1n1tfl or Indaflnlte. ai tha caia may ba. Thu« we may hava 
«uch English noun phraiai as 'an «v«n tan dollars,' *a whopping flvi billion 
dollars,' "tha usual 100*,' 'tha customary Iwo dollars,' 'tha rtqulrad m, and 
so on. Korean learners often commit -the error of ommltlng the article from noun 
phrases of the sort under discussion. 

B.6.4. 'the' In Proper Names Certain proper names such as names of rivers 
or hotels are frequently preceded by the definite article ('the') In English. 
Thus we have such proper names as 'the Potomac,' 'the Potomac River,' 'the 
Nile,' 'the Nile River,' 'the Sheraton,' 'the Sheraton Hotel,' 'the Imperial 
Hotel,' etc. Korean learners often commit the error of omitting the definite 
article from such proper names as these. 

5.6.5. 'the ->• adjective' In English 'the + adjective' Is frequently used 
as a noun phrase that refers to either a set or grou|i of certain things or a - 
certain quality. Thus 'the beautiful' may be used as a noun phrase that refers, 
depending on context, to either a set of beautiful persons or the quality of being 
beautiful (I.e. beauty). Korean learners often find It hard to learn to use » 
this type of noun-phrase construc|1on In English. They also seem to find It hard 
to assign the correct meaning to a construction of this type. 

5.7 Relative Pronouns 

Relative pronouns and relative clauses of English do not have their equivalents 
In Korean. Korean lacks relative pronouns. Relative clauses precede their head 
nouns directly, without being preceded or followed by relative pronouns or con- 
junctions. For exai^le./melika ss4n ph3nc1n4n ceml.ltta/ Is rendered 'Mary writes 
letters Interesting Is' In English; As a consequence, Korean learners often ex- 
perience difficulty in learning to use relative pronouns and relative clauses 
of English. 

ERIC 



^•8 ^t f^ir CnglliH mikii tha distinction ^tw«9n tniic!u11n« and fimlnln^ 
9tndiir In Iti thlN-ptrion ilnQuUr pronouni^ To bci mortt prdclii. IndlUh 
tlio^iiti n«uttf gittUar hif«, Thwi 'ih»' <ind 'htr' art ftsnlnlni. Mti snd 
*Ui*, art n«ut«ri and 'ha«' 'hint* und 'hli' art maicullna. On tha uthar 
hand. Koraan doai not maka a similar distinction of g«ndar, 
' Thui tha gandar distinction In th« third-parson singular pronouns of English 
of tan poias lomathlng of a problaw for Korean laarners. In many Instances, 
they mix up a masculine pronoun with a^ feminine pronoun. They often use 
masculine pronouns when they should use feminine pronouns. This Is perhaps 
attributable to the fact that masculine pronouns are more commonly used or 
more dominant than their feminine counterparts. 

5.9 Number Agreement bet ween Subject {and Verb In English, the subject of 
a sentence must agree in number with the main verb of the sentence. In Korean, 
however t « similar agreement does not seem to be operative although the subject 
of a sentence has to agree In number with the subjective complement If the 
subjective complement Is a noun. This may explain why the phenomenon of 
number agreement between subject and verb In English Is often a problem for 
Korean learners. . 

5 JO 'Pre'Modfflcatlon vs. Post^Modlf Icatlon The modifier of a noun In 
English may either precede or follow the noun that It ruodlfles. Thus we 
may have either 'a valuable book* or 'a book of value.' In Korean, on the 
other hand, a noun jnodlfler^must precede th^noun that It modifies. Thus 
'a valuable book* has Its equivalent In Korean while 'a book of value* does 
not ^ . 

This suggests that Korean learners may find English post-modification 
something of a problem. In other words, 'a book of valueV or 'a book which Is 
valuable* may be rather difficult for Korean learners while 'a valuable book' 

3G 



«H6ul«l not bf teo dlffleuU Ur %hm, ' ' • 

It Miy t»t notid It thli potnl that Ingllih somttlmti rtqu1f«i pail-inod1f1§(i^ 
tlon, not illowinf pft^^maillfleitldn. for* iKimpli, thli ii th« 64ii whin m 
tdj«et1v« (phfiii) ntddlflii iu6h 'IndiflnUt* pfonouni as 'somtthlng,* 'lomibody, 
'lomtont/ 'nothing.' 'nobody,' 'no on«,' 'anything,' 'anybody,' 'any^ni,' 
'Avtrythtng,' 'avtrybody,' '«varyon«,* «tc, Koriih laarniri oftan rnaka mtstakis 
by uilng pra-ntodl fixation, undarstandably anough, avan In thim caias whara 
only poit"(nod1f1cat1on U allowad. In othar wordi, thay oftan produca ungram- 
matlcal English strings such as 'good somathlng' (Initaad of 'somathing good'), 
•Important somathing' (Instaad of 'somathing Important'). 

5.11 Subjact-Varb Invarslon 

Subjact-Varb Invarslon often occurs In English whan a statamant Is turPied 
Into a question. For axampla, subject and verb change places wl\en we transform. 
•Professor Jones will teach somebody' Into either 'Who will Professor Jones 
teach?' or •Will Professor Jones teach somebody?' 

On the othar hand, this phenomenon of subject-verb Inversion Is not found 
in Korean. This may help explain why Korean learners often fail to follow 
the English rule o¥"^wbdBct-verb inversion, producing such un-English sentences 
as 'Who Professor Jones will teach?' (Instead of the grammatical 'Who will 
Professor JOnes teach?*), for example. 

5.12 Irregular Verbs, Nouns, Adjectives, and Adverbs 

Many English verbs are irregular in that their past-tense/past participle 
forms are formed irregularly. Many English nouns are Irregular in that their 
plural forms are formed Irregularly. Many adjectives and adverbs are Irregular 
In that their comparatt^ei-and superlative forms are formed Irregularly. 



Iht athtf h«rvd, KortArt virNi nounit; i((jiii:t1v«ii, «Ad itlytrbi irt (i^ «ntj 

mt)f ixpUtn why Karaiii )i«rriiri afton mikt iAUt«k«4 by r'#yuUr1ilri(j iri'dtjuUr 
InglUh fofmi, Kara«n l««rn«rs often protluci «uc?h uii-lngllih forms ai 'gofti' 
((niliid of the correct 'went' or 'gone'), 'gooseii' (Instietl of th# ecirretH 

'gooder' or •more good' (liistedd of the correct 'better'), or 'filer' 
(fnite«d of the correct 'worse'). 
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am m m mm \ 

^\ %Um t tfllif fan«ifl« If IRrti tilliri. ih§ mimi ^MlM flAlM* 

M\ thrw ptctypti.^ tht %mmt \imi.nM.^m.^m^-M mm ^.miU 

by niiiii. ^ ^ — 

n/2 atvtn I Utttr foUowtd 1iar<iythrSV 1^ the »tu^««t t|MC<ttt| c||»it«1 

» ■ « # * 

ft/4 aivtn « plcturt i^TUMfd by thrt* consonmt 1itt«r». the itu«Jeiit |iist<n«t«4* 

B/5 aivtn i wofd followd by thrtt wordi or pfcturti, tht ^tudtnt |ybitUut«$ 

B/6 Givtn « word followtd by three wonh or pictMrt$/tht student substUuttj 
f 1 ne 1 con ionint f 1 >^ wrd ^ > 

C ' Structu ral AntlysU : 

C/1 Given a, set of singular and^plural words, the student will be able to 
Identify lingula r an d PVuraljj^^ . 

0' Vocabulary : 

D/1 Given a picture followed by three words ♦ the student assoc 1dtes_ the object 
pictured with the appropriate printed symbol . 

*» 

E. litaral Conipr«htns1on : 

E/1 Givtn a stt of directions, the student follows each direction . 
E/2 Given four pictures, the student groups and categorizes those pictures . 
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1^ ^ MORE 

Primary (1-3) Objectives' 

LEVEL TOO FOR 6RADE 2 ^ / 

A. Auditory/ Visual Discrimination ; 

A/6 Given two words ora11y> ^he student shows he hears similarities and 
^ differences In their Initial blends and digraphs , 

A/7 Given two words orally, the'«udent shows he hears similarities and 
differences In the soujids>of their final blen^ and digraphs , " 



A/8 Given two wor(l|^ orally, the^tudent shows he discriminates between long 



Given two words orally, the> 
and short voweT^unds^ 

A/9 Given two, pictures, the student Identifies long and short vowel sounds , 

B, Phoneme/ Grapheme Correspondence (Sound/Letter ); 

B/7 Given three consonant digraphs pr blends and an oral stimulus word, the 
student associates the sounds of Initial digraphs or blends with their 
printed symbols , ' 

B/8 Given three final consonant digraphs or blends and an oral stimulus word, 
the student associates the final digraphs or blends with their printed 
symbol s , 

C, Structural Analysis ; 

C/2 Given a word or group of words, the student Identifies base words with the 
Inflectional endings of "s" and "es" , 

C/3 Given a word or group of words, the student Identifies base words with the 
Inflectional endings of "d". "ed", and "Ing" , 

C/4 Given a group of words, the student shows he understands the principles 
relating to compound word formation , 

D, Vocabulary ; 

D/2 Given a picture followed by three phrases, the student associates the 
object pictured with the appropriate phrase , 

D/3 Given an Incomplete sentence, the student completes the sentence using 
context clues , - 

E, Literal Comprehension ; 

• E/3 Given a story, the student recalls specific facts , 
E/4 Given a story, the student recalls the sequence of events , 

F, Interpretive Comprehension ; 

F/1 Given a statement, the student shoWs he makes Inferences , 

F/2 isiven a story, the student shows he Infers motive and feelings of story 
characters , , . ^ 



MORE ' 
^ Primary (1-3) Objectives 

LEVEL THREE FOR GRADE 3 

A, Auditory/ Visual Discrimination ; 

A/10 Given a word followed by three numerals, the student shows he hears the 
number of syllables In a word , 

A/11 Given a word followed by three letters, the student recognizes the silent 
letter In a word , 

A/12 Glyen two words orally, the student shows he hears similarities and 
differences In the sounds of vowels with "r" , 

A/13 Given two words orally, the student shows he hearsslmllaratles and 
differences In the sounds of vowel diphthongs , 

B, Phoneme/Grapheme Correspondence (Sound/Letter ) ; 

\ B/9 Given three words, the student associates the sounds of vowels with "r" 
and "1" with their printed symbols , 

B/10 Given three pairs of vowels, the student associates the sound of vowel 
digraphs with their printed symbols , 

B/U Given three pairs of vowels, the student associates the sound of vowel 
dipthongs with their printed symbols , 

B/12 Given *f1vp vowel letters, the student associates the sounds of long and 
short vowels , 

C, Sturctural Analysis : 

C/5 Given a group of words or endings, the student Identifies and forms words 
with comparative endings , 

C/6 Given a group of words, the student shows he understands the principles 
* relating to contractions , 

C/7 Given a group of words or sentences, the student shows he understands the 
principles relating to the possessive "s" , 

D, Vocabulary ; 

D/4 Given a picture followed by three sentences, the student associates the 
object pictured with the appropriate sentence , 

E, Literal Comprehension : ^ 

E/5 Given a story, the student sliows he understands the main Idea by 
, Identifying the correct title, 

F, Interpretive Comprehension ; ' 

F/3 Given a story, the student shows he predicts outcomes , v 
F/4 Given a set'^of clues, the student shows he draws logical conclusions . 



2.1.- FIRST GRADE OBJECTIVES; ENGLISH AND KOREAN COMPARISON 



A.1 Given a letter followed by three 
letters » the student matches 
Identical capital and lower case 
letters. 

A.la Given a letter followed by three 
letters, the student matches 
Identical letters 



A.2 



A.3 



Given a word followed by three 
words, the studertt matches 
Identical words. 



Given three pictures, the student 
Identifies the pairs or groups 
of words that rhyme. 



A. 3a Given three pictures, the student 
Identifies the pairs or groups 
of words that end with the same 
syllable. 



A. 4 Given two words orally, the 
student shows he hears simi- 
larities and differences In the 
sounds of Initial consonants. 



A. 5 Given two words orally, the 

student shows he hears simi- 
larities an^, differences In the 
sounds of final consonants. 

B. l Given three letters, the student 

Identifies capital and lower-case 
letters by name. 



English specific 
objective 



Korean objective 
similar to English 



3ame 



English specific 
objective 



Korean objective 
similar to English 



Same 



English specific 
objective 



'i^'i j^i 1^-=^. . 



2S« i«» ^1 »S»it i»+ 
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FIRST GRADE: continuation 



B.la Given the name of a letter 
orally followed by three 
letters, the student 
Identifies the letter named. 

B.2 Given a letter followed by three 
letters, the student associates 
capital letters with lower 
case forms. 

B.2a Given a letter follpwed by three 
words, the student associates 
, the letter with the word 
containing the Identical letter. 

B.2b Given a word orally followed by 
three words, the student 
Identifies the matching word. 

B.3 Glverii^-plqture followed by three 
letf^';^ the student associates 
1 nit tat consonant sounds with 
the|r printed symbols.^ ,^ 

B.4 Given a picture followed by three 
consonant letters, the student 
associates final consonant sounds 
' with their printed symbols. 

B.5 Given a word followed by three 
Words or pictures, the student 
substitutes Initial consonants 
In words. ^ 



Korean objective 
similar to English 



English specific 
objective not 
applicable to 
Korean 

Korean objective 



Korean objective 



Same 



Same 



Same 



' ' \\ - . 

46 



FIRST 'GRADE: continuation 

B. 6 eiven a word followed by three 

words Qr pictures, the student 
substitutes final consonants 
In words, 

C. I Given a set of singular and 

plural words, the student will 
be able to Identify singular 
and plural words. 

C.la Given a picture followed by two 
words, the student Identifies 
the appropriate counter. 

C.lb Given a picture followed by two 
words, the student Identifies 
the appropriate subject particle 



D. l Given a picture followed by three 

- words, the student associates the 
object pictured with the approprl- 
ate printed symbol. 

E. l Given a set of directions, the 

student follows each direction. 

E.2 Given four pictures, the student 
groups and categorizes those 
pictures. 
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Same ^u^| i ^§ § i-^ 1 ^1 

English specific 
objective not 
applicable to Korean . 

o^laijrSot''' s^ f 

applicable to English* ^% ^'^H*'!! ^^'=^. 

o're??1vTSr " rL^i\^^* S^ i* 

applicable to ^:3'*i"lt 5^fc;?» 

English 

Same 2^% ^2 A^^S.^ 2^%^^ ^i^g ^ =ho| 



Same 
Same 
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2.2. SECOND 6RADE OBJECTIVES; ENGLl 



A.6 Given two words drally, the 
student shows he hears simi- 
larities and differences In 
their Initial blends and 
digrapsh. 



■6> 



A. 6a Given two words orally ^ the ^ 
student shows he hears simlf 
larltles and differences In 
their Initial digraphs. 

A. 7 Given two words orally, the 
student shows he hears siml- 
^larltles and differences In 
the sounds of their final 
blends and digraphs. 

A.7a Given two Inflected words 
orally, the student shows^ 
he hears similarities and 
differences In the sounds 
of their final blends and ' 
digraphs. 

A. a Given two words orally, the 
student shows he discriminates 
between long and short vowel 
sounds. 

A. 8a G^ven two words orally, the 
student shows he discriminates 
between two different lengths 
of Identical vowel sounds. 



English specific 
objective 



Korean objective 
similar to English 



English specific 
objective 



Korean objective 
similar to English 



English specific 
objective not 
applicable to 
Korean 

Korean specific 
objective not 
applicable to 
English 
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AND KOREAN COMPARISON 



.4 §^ iv^. 
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SECOND GRADE OBJECTIVES: contlnuatton 



A.9 Given two pictures* the student 
Identifies long and short vowel 
sounds f 



A. 9a Given two pictures, the student 
Identifies two different lengths 
of Identical vowel sounds. 



B.7 Given three consonant digraphs 
or blends and an oral stimulus 
word, the student associates 
the sounds of Inttlal digraphs 
or blends with their printed 
symbols. 

B.7a Given three consonant digraphs 
and an oral stimulus word, the 
student associates the sounds 
of Initial digraphs with their 
printed symbols^ 




B.7b Given two words wtW^pi^^tter 
"0" the student associates the 
silent "0" with Its printed 
symbols. 

B.8 Given three final consonant 
digraphs or blends and an oral 
stimulus word, the student 
associates the final digraphs 
or blends with their printed 
symbols. 





English 
object! 

appllcabl 

kn-^"-"- 
:'t ■ 
In specific 
/objective not 
applicable to 
English 

English specific 
objective 



f * *i •^"li ^ISl ^tf'f 

1 ^^'=^. ^ 



similar to English ^ ^^^^ ^ ^ 



Korean specific 
objective 



English specific 
objective not 
appl Icable to 
Korean 



/ 





SECOND GRADE OBJECTIVES: coatlnuatlon 



B. 8d Given three final consonant 

digraphs or blends followed 
by a vowel initial syllable 
and an oral stimulus word» 
the student associates the 
final digraphs or blends 
with their printed symbols. 

C. 2 Given a word or group of words, 

the student Identifies base 
words with the Inflectional 
endings of "s" and "es." 

C*2a Given a phrase or sentence 
the student shows he under- 

__-...-s*ai«Hr;the principles relating 
to the objective particle, 
"ul" and "IQl." 



Korean objective 
similar to English 



English specific 
objective not 
applicable to 
Korean 

Korean specific 
objective not 
applicable to. 
English 



C.3 Given a word or group of 

words, the student Identifies 
• base words with the Inflec- 
tional endings of "d," "ed," 
and "Ing." 

C.3a Given a phrase or sentence, 
the student Identifies base 
words with particles, "un". 



C.4 



"nun." 



Given a group of words, the 
student shows he understands 
the principles relating to 
compound word Information. 



English specific 
objective not 
applicable to 
Korean 



Korean specific 
objective not 
applicable to 
English 

Same 



;ric 




5^fc:^'» i^i i^^:^ i-n ^*i§ sFijf^t. 



SECOND GRADE OBJECTIVES: continuation 

" 0,2 Q1v«n 9 picture followed by Same 
/ three phrases, the student 
associates the object pictured 
with the appropriate phrase. 

0.3 Given an Incomplete sentence. Saine 
the student Completes the sen- 
ifence using context clues. 

E. 3 Given a story, the student Same 

recalls specific facts. 

~~t. A Given a story . the student Same 
recalls the sequence of 
events . 

F. I Given a statement, the Same 

student shows he makes 
Inferences. 

F.2 Given a. story, the student Same 
shows he Infers motives and 
feelings of story characters. 
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2;3, T^IRD GRADE OBJECTIVES : |NgJLI 



A.IO 01y«n 4 word followed by three 
' huinir«Ui the student shows he 
he^ri the number of syllables In 
a word. 

AJl Qlven a word followed by three 
letters, the student recognizes 
the silent letter In a word. 

A.lla Given a* syllable with blends In 
a word followed by three conso- 
nants • the student recognizes 
the sliding consonant to the 
following syllable. 

A. 12 Given two words orally, the 
student shows he hears simi- 
larities and differerices In 
the sounds of vowels with "r". 

A. 13 Given two words orally, the 

student shows he hears siml- 
laVltles and differences In 
the sounds of vowel diphthongs. 

B. 9 Given. three words, the student 

associates the sounds of vowels 
with "r" and "VS with their 
. printed symbols 

B.9a Given a word, the student 

associates the sounds of Its 
final blends with Its printed 
symbol . * i 



Same 



Same 



Korean specific 
obJectlveV hot 
applicable to 
English 



English specific 
objective not 
applicable to 
Korean 

Same 



English specific 
objective not 
applicable to 
Korean 

Korean specific 
objective not 
applicable to 
English 



Sib ^§ S^i ^2 -^^ti 

i J?-* S^b 't** 2^^. 



i*1 Slfc EM tft ^ "^^3. ^^^SLSL 
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THIRD QRADE OBJECTIVES; continuation 



B.10 Slvfn thru pttri of vowolii 
tht ttudont liiQctatot thi 
sound of vowtl ct1or«phi with 
thilf printtil lymooli. 

B.11 Qlvon thrtt pain of vowels, 
thi studtnt aiioclatos tho 
sounds of vowtl diphthongs 
with thtir printed symbols. 

B.I 2 ' Given five vowel ^letters, the 
student associates the sounds 
of long and short vowels. 

B. IZa Given an Inflected word orally 

followed by two words, the 
. student identifies the correct 
word, 

C. 5 Given a group of words or 

endings, the student Identifies 
and forms words with comparative 
endings. . 

C.5a Given a group of words, the 
student Identifies and forms 
words with comparative adverblals. 



C.6 



Given a group of words, the 
student shows he understands 
the principles relating to 
contractions. 



English specific 
not applicable to 
Korean 



Same 



EnglJsh specific 
objective not 
applicable to 
Korean 

Korean specific 
objective not 
applicable to 
' English 

English specific 
objective not 
applicable to ' ' / 
• Koceah ec^^j 

■ . ^' ; \ 

Kor6iin^ specific 
ojbj^ectlve not 
appl icable toc^. 



if ^ v ^ 
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THIRD QRAOl OBJECTIVEi continuation 

C.6b Q1v«n a group of varbti the 
ftu(i,«nt 9howi he understandi 
tht Inflectional endings. 

C.7 Given a group of wordt or 
sentences, the student shows 
he understands the principles 
relating to the possessive "S". 

C. 7a Given a group of words or 

, sentences, the student shows 
r-be understands the principles 

relating to the possessive 

particle, "u1". 

D. 4 Given a p.lcture followed hy 

three sentences, the student 
associates the object pictured 
with the appropriate sentence. 

E. 5' Given a story, the student 

shows he understands the mail 
Idea by Identifying the 
correct title. 



Korean specific 
objective 



English specific 
objftctlve not 
.appylcable to 
Komn 

irean specific 
objective not 
applicable to 
English 



Same 



Same 



F.3 Given a story, thp stud| 
shows he predicts outjET^rne. 

F.4 Given a set of clues,\ the 
student shows he drav 
logical concluslolflti. 



Same 



Same 



.. . <: 
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Tht minimal objectives for reading ob^ectlvii cover the following skill 
areasi 

I 

A/l tdrouQh A/U " Au(l1tory/V1sM«l Discrimination 

&/1 through 0/12 « Phon erne/ Qrap heme Correipondence 

C/l through C/7 - structural Analyrl*^ 

O/l through 0/4 - Vocabulary 

E/l through E/6 « Literal Comprehension 

F/1 through F/4 - Intarpratlve Comprehension 

The Inventory at each level has two Identical fQrma - pre-test to be given 
at the beginning o4L the school ^ear» and post-test to be given at the end 



for grade two in Korean) and a corresponding Inventory with directions. 
Each objective has five test Items. These Inventories are designed speci- 
fically to test objectives. • 

Administration and scoring of the pre and post Inventories Is the responsi- 
bility of the classroom teacher. It Is also the teacher's responsibility to 
maintain the Individual and CUss Profile sheets. The results of these 
diagnostic Inventories should be used for Identifying a student's skill need, 
for determining remediation programs, and for organizing skill groupings. 

The maintenance of the Pr1mai*y Individual Profile and Class Profile sheets 
Is the responsibility of the classroom teacher. Skills are considered 
achieved when 80% of the five test Items per objective of the MORE Inventories 
are answered correctly,. The symbol (+) Indicates (0-1 error) or 80% or 
above; (-) Indicates (2-5 errors) or below 60%. 



of the school year 




Each level has fifteen objectives (seventeen for grade one and sixteen 




mm 

a. oiRierioNi for inventory » imi qni 



I! 



Wf irt going lo find Ultiri that look alike. 

Find thi pletuft of thi *p| lf t Usk il th« l«tl«p ni)«t to Ihs spplo. 
NoM look it th« othif Itffirl^ln th« row. Circlf tht litttr that looki 
llkt tht Itlttf n«xl to thi ippli* 

Find tho pictupt of tht homf > Uok it thiMsttup next to th« housi, 
Now look «t th« othir Ulfiri In tht raw* C1re4j tht IttttP thtt looks 
llkt thi Ittttr ntxt to tht hous«< 

Find thi plcturt of thi bill , Look it thi litttr nixt to tht boll- 
Now look it thi othir litttr* In tht row. Circli tht lotttr thit looks 
llkt thi litttr ntxt to tht bill. 

Find thi plcturt of tht cajr. Look it tht litttr ntxt to tht car, 

Now look it thi othir Itltitri In thi row. Clrclt tht litttr thtt looks 

liki tht litttr ntxt to tht car. 

Find thi plcturt of tht b alloon ^ Look at thi litttr ntxt to the balloon. 
Now look at thi othtr Itttiriln tht row, Clrclt tha litttr that looks 
liki thi littar ntxt to tha balloon. 



A/2 Wi ara going to find words that look aliki. 

Find the picture of the flower. Look at the word next to the flower. 

Now look at the other words In the row. Circle the word that looks 

like the word next to the flower. 

Find the picture of the hand. Look at the word next to the hand. * 

Now look at the other words in the row. Circle the word that looks 

(A like the word next to the hand. 

Find the picture of the horse . Look at the word next to the horse, 

trt Nov( look at the other words in the row. Circle the word that looks 
5 like the wcrd next to the horse. 

a? Find the picture Of the girl . Look at the word next to the girl 

Now look at the other words in the row. Circle the word that looks 
like the word next to the girl. 

Find the picture of the chair . Look at the word next to the chair. 

Now look at the other words in the row. Circle the word that looks 
like the owrd next to the chair. 



EKLC 



II 



i 
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Mi iff going to liitin fer woNi thil rh^^, g|Lt and ftt rKywa. 

Ftnrt elfilMPi of tht bleycU. Uoli it tht row of (iictMfffi m»i to 
tht biciyfils, The pletuf©! Iri alut, ikif . Tw) af thtie mr4% 
rhywi*. ClfeU thi pletufii of tM tj§ w^r4« IKiit rhywu. Listen, 

EiMft- Mir. 

Find thu picturt of th« ^ill . Uok iit tht row of fHcturus Mttxt to th«» 
bull, Th* platuffi flr« tx«s, kjnj, flpa. Circli the pictur'ei of tha 
two word* trmt rhw«. LUtin. tr«i, King. Rlnfj. 

Find th« p1ctur« of th« bed, look at the row qr'plt;tur«s next to tha 
bed. Thi pictures ere dijh, feryih, fl*h. Clrclo the pkturei of th« 
two word^ thet rhyme, LTsFenV' ]j^hr'"|f^ £|jlv. 

Find the picture of the uj^jlji. Look «t the row of pictures next to 
the umbrella. The pictures are moon, mouse, house, circle the Dictures 
or tne iwo'worai that rhyme. Listen.. Moon , Mouse . rtous^e- 

Find the picture of the sun. Look at the row of pictures next to the 
sun. The pictures ere ha!,' can, bat. Circle the pictures of the two 
words that rhyme. Listen? fra"C. Tan. Bat. 

^..^^ ..^.....^..j 

i Turn to page 63, 


Hears Initial Consonants 


Wa are going to listen for beginning sounds. The beginning sound of 
a word Is the first sound you hear in the word. 

Find the picture of the hat^. Next to the hat ^r^ the words yes and no. 
Listen* Soao. .Sink. TFsoap and sink hav^ the same sound at the >^ 
beginning, circle yes. If they have a different sound at the beginning, 
circle no. Listen. Soap. Sink- 
Find the picture of the moon. ' Listen. Coal. Pinch. If the two words 
have the same sound at the beginning, circle yfes. If they have a differ- 
ent sound at the beginning, circle no. Listen.. Coal. Pinch. 

Find the picture of the shoe. Listen. Rock. Gate. If the two words 
have the same sound at the beginning, circle yes. If they have a differ- 
^ ent sound at the beginning, circle no. Listen. Rock. Gate. 

Find the oicture of the hnv 1 l^tpn n^nrp Hac^ Tf tho fuiA uinv«/ic 
have the same sound at the beginning, circle yes. If they have a differ- 
ent sound at the beginning, circle no. Listen. Dance. Desk. 

Find the picture of the flower. Listen. Man. Milk. If the two words 
have the same beginning sound, circle yes. If they have a different 
sound at the beginning, circle no. Listen. Man. Milk. 
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Ml ipf fiilni to lltltA for ittiiiDi. tiiiitni i9ma4 if i iwN li 
IN lilt i«un«l y«u fmr In llii mH* 

P<iHl tilt pletuft 9f tN Mm* Uftm 19 tN tnHlnfi of INit mf4%* 
iilli' UlM* iMTWiii with llNi'iiiit idufiil, §in]§ m> 

W%h*^mr^i%h <l<ffiptnt louNi. elrtli n«, Uilifl. 

Pind tM |i1«turt of tht klilin. U|t. tf IN M»p4i iN 

with Ihi liii idund, elriTI wti, if ihly IN iifrt 41ffirint iddNi. 
filfcli no, Milin. Imi. 

ftN thii pletuVt of thi NN, (.fitin. Mot, If tht mtU $M 

wfth thf lint ioun4, eIrcTi yti. If thty IN wTfn dlffifint loynili, 
cIrcU no, Llittn, 



Hnd IN plctuft of thi kip4t. IHtm. mUL^ »f thi wordi 

ind wUh tN liin« lOuN, cfrcTt y«f. If thty tnd Mitn d1 ff irant taundi, 
circli no. llitin, y^jug. |j|f. 



If th« wofdt 



rind thf plcturt of tht M|IfiSJl' SQife. ITM. ! 

•nd with thtt sam« sound. clrcTt y«t. If thty ind. Mttn difftrtnt soundi, 
circif no. Liit«n. Igmb, fifjfi. 



Wt art going to look for tht capital Ittttri and imall Itttars that 
I namt. 

Find tht picturt of tht do1J[. Look at tht latttrs In that row. Find 
tht im«n d. Draw a cIrcTt around tht small d. 

Find tht picturt of the ?t«r. Look at tht Ittttrs In that row. 
Circle tht capital E. 

Find the picturt of the house. Look at the letters In that row.' 
Circle the small £• 

Find the picture of the chair . Look at the letters In that row. 
Circle the small U ^ 

Find the picture of the kite . Look at the letters In that row. 
Circle the capital M. 

Turn to page 64. * 
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INit Hi¥i thi fiMt 



girh Iton ^trilt Ihi iMnT^ltltir In ih« rm cNii hat iNi #iiitii mm^ 
fircit th# imin littir iH IN ra^ INi Ni iHt i«Mt niflii» 
C<f«)t Ihi «i|iHliJilltfT« IN P0W INI Ns IN iini* 

Cffclt ihf ^if>ll«1 littif Tn Ihi row th#t hii th# ^imn r>#«i#^ 

Ftna Ihi pfclMfi 0f ihi/ir||y^^^^^^ \io0k m thi iijMt^l litlir niMl to the 
r«bb1t« C4rc1i Ihi sm/lt i¥tU thi row thii hi)i thi um numi. 

Wi iri yolr^a to l^»iik for Uttir^ whWh ^itind for th« Nglnolruj tiouruh 
of wordi, llilin, f1gM|i* HhkhJtintir i*tindi for thi biglnnlnti ^oMntl 
ffiiMJi? Vii. f! !i INTIittir, " 

Find thi plctufi of thi |un, N«xt to thi tun \% m plcturi of a bill. 
Look it thi littiri I0 tHi row. Ctrc^U thi littir tant stands for thi 
bifllnning lound In thi word Ny . 

Find thi plcturi of thi cat* Naxt to the car U a* plcturi of a moori, 
Look it thi 1ittir« In iFi^row, C1rc1« thi litter that stands for thi 
biglnning sound in thi word moon* 

Find thi batlopn. Nixt to thi balloon, is a picturo of a hor$i* Look 
at tht liilirs Tn thi row. Glrclo thiV/ietter that stands for thi 
biglnning sound in the word horie. 

Find the book. Next to ttie book Js,a picture of a kfjte. Look at the 
letters InTfie row. Circle the letter that stands for the beginning 
sound In the word kite . 

Find the flower. Next to the flower Is a' picture of a seal . LoOk at 
the letters In the row. Circle the letter that stands for the beginning 
sound In the word seal * 
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OB 

Associates Final Consonant Sounds 


Now we^ are going to listen for the ending sounds of words. Listen. Ca t . 
Which letter stands for the ending sound of cat? Yes, T Is the letter. 

Find the picture the hand. Look at the picture of the leaf. Next to 
the leaf are letters. (Jifre of the letters stands for the sound you hear 
at the end of the wbrd leaf. Circle the letter that stands for the ending 
sound of leaf. 

Find the balloon. Listen to the word train. Circle the letter that 
stands for the sound you hear at the end of the word train. 

Find the chair. Listen to the word stove. Circle the letter that stands \ 
for the sound you hear at the end of the woird stove. / 

, Find the car. Listen to the word crib. Circle the letter that stands / 
for the sound you hear at the end of the word crib. 

Find the star. Listen to the word book. Circle the letter* that stands 
for the sound you hear at the end of the word book. 

Turn to page 65. - 
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We can trade letters in words just like we can trade baseball -cards. 
Think of the word man. If we trade the letter m for an f, the word man 
becomes fan. ,tet;!?s trade letters and make new words. 

. Find the bicycle. Look at the word rip. If you take the letter r away 
"from rip, and trade^^t for the letter n^, you have a new word. , Look at , 
the words in the rvaW. Circle the new word.- 

•Find the ball. Look at the word sad. .If you take the letter s away 
from sad and trade 'it for the letter b, you will have a new word. Circle 
Jkbe new word. ^ ^ ^ 

^'^^^ the house. Look at the word cat. If you take the letter c away 
and trade it for the letter h;, you will have a new word. 
Circle the picture of the new word. ^ 

' Find the sun. Look at the word f1sh. If you ^^^^^^ letter f away from 
Tisn, ana iraae it tor the letter you will, ha^flfflm new word. Circle 
the picture of the new word. > 

Find the bed. Look at the word top. If you take; the, letter a;^ay 
from the word top, and trade it for the letter m, you wilT have a new 
wprd. Circle the picture of the new word. 
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Now let's trade some letters at the end of the words. Think of the word 
can > If you trade the letter ii for*, the Tetter t^, the new word is cat . 

Find the moon . Look at the word rub. If you trade the letter Jb for an 
II, you have a new word. Circle the new word. 

Find the shoe . Look at the word feet . If you trade the letter t for 
a d^, you have a new word. Circle the new word. 

Find the bell , Look at the word boom. If you trade the letter m for 
a Jc, you have a new word. Circle the picture of the new word. 

Find the goat . Look at the word seat. If you trade the letter t for 
an 1^, you have a new word. Circle the picture of the new word. 

Find the flower . Look at the word tu^. If you trade the letter £ for 
a.b^, you have a new word. Circle the picture of the new word. 



C/1 \We are going to talk about how we make words mean more than one. If we 
\_JNd an -s to the word star, we have the word stars. 
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Find the balloon . Look at the picture of the book . Next to the picture 
of the book are two words. Circle the word that means one book . 

Find the chair . Look at the picture of the ships . Next to the picture 
of the ships are two words. Circle the word that means more than one ship . 

Find the dol 1 , Look at the picture of the map . Next to the picture of 
the nja£ are two words. Circle the word that means one map . 

Find the cat . Look at the picture of the cups . Next to the picture of 
the cups are two words. Circle the word that means more than one cup . 

Find the car . LookVat the picture of the hat. Next to the picture of 
the hat arfeitwo words. Circle the word that means one hat. 



Turn to page 66. 
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We are going to match pictures with words. 

Find the car. Nextjito the car Is a. picture of a bird. Look at the 
three worHT'ln the row. Circle the word that names the picture. 

Find the flower . Next to the floWer Is a picture of a sun. Circle the 
word In the ro# that names the picture. 

Find the hand . Next to the handjis a picture of a girl . Circle the word 
In the row that names the picture. 

Find the dog . Next to the dog Is a picture of a house. Circle the word 
In the row that names the picture. 

Find the bell . Next to the bell Is a picture of a coat . Circle the 
word In the row that names the picture. 

^ ^ — ^ — ■ i . -J 
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We are. going to listen carefully and follow directions. 

Find the picture of the apple . Next to the apple you see pictures of 
boys. Draw a circle around the boy With his hands behind his back . 

"V. - - - , . 

Find file picture of the house. There you see a book , a pencil , and a 
paper . Draw a circle between the pencil and the paper . 

Find the moon . There you see a piece of pie , a piece of cake , some 
cookies and milk . Draw a line from the cake to the milk . 

Find the witch. Look at the pictures of the flowers ; Put an X on the 
tallest flower . 

Find the kite . Look at the picture of the banana, the orange , and the 
watermelon ; Draw a line above the orange . 
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E/2 Now we are going to talk about things that belong together. 

Find the picture of the balloon . Next to the balloon are pictures of 
a fish , a bird , a plane , and a kite . Circle the picture that does not ' 
belong with the others. 

S Find|tfl chair . Next to the chair are pictures of a bicycle , a tel evision , 
N a caii^ v"€ind a bus . Circle all the pictures of things that can roll. 

O 

^ Find the bic-ycl e . Next to the bicycle are pictures of a spoon , a fork , 

% a knife , and a monkey . Circle the picture that does not belong with 

o the others. • 

•o 

^ Find the bed . Next to the bed are pictures of a house , an apartment 

w building , a sun , and a trailer . Circle the picture that does not belong 

2 with the others. 



Find the ball . Next to the ball are pictures of a flower, a tree , a 
girl, and a telephone . Circle the pictures of all the things that are 
TTvTng. Listen. Circle the pictures of all the things that are living. 
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pot 


pet 
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pot 


pit 








f II n 

1 u n > 


fan 
T d n 


nut 

n u I 


T II n ' 








doll 


1 i d 


bat 


doll 








si p 


sat 


^ sip 


pet 








red 


red 


den 


rid 
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j d 1 
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h j . k 




q 


C Q R 
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b n p 








n w m 






• V h c 






k j m 






t z s 








V d f 








2 n X 






t f V 






b r h 






j ni k 
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rip 


nip hip nap 




@ 


sip 

— JP- 


hat .bad had 






cat 








fish 








top 




m 




rub 


run nor ran 






feet 


feel feed food ' 






boom 








seat 


. & A, %^ 






tug 




m 






book b-^^wl^ 








ship Shi ps \ 








map maps \. 








tup cups 








hat hats 
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m 






bee b e d bird 








seed sun run 




m. 




girl boy good 








mouse hill house 






'it? 


bat coat hat 
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Hears Initial Blends and Digraphs ^ 


We are going to listen to beginning sounds. 

Find numeral one. Listen. Truck. Blow. If the two words have the 
same sound at the beginning, circle yes. If they have a different 
sound at the beginning, circle no. Listen again. Truck. Blow. 

Find numeral two. Listen. White. Wheel. If the two words have the 
same beginning sound, circle yes. If they have a different beginning 
sound, circle no. Listen again. White. Wheel. 

Find humeral three. Listen. Clap. Climb. If the two words have the 
same beginning sound, circle yes. 11: they have a different beginning 
sound, circle no. Listen again. Clap. Climb. 

F1n\i numeral four. Listen. Flag. Frog. If the two words have the 
same\beginning sound, circle yes. If they have a different beginning 
sound, circle no. Listen again. Flag. Frog. 

Find numeral five. Listen. Shell. Chain. If the two words have the 
same beginning sound, circle yes. IT they have a different ^ginning 
sound, circle no. Listen again. Shell. Chain. 


^ Hears Final Blends and Digraphs "S, 


We are going to listen to ending sounds. ^ 

Find numeral six. Next to numeral six are the words yes and jto^. Listen.. 
Gulp. Bulb. If the words end with the same sound, circle yes. If the 
words end with different sounds, circle no. Listen again. Gulp. Bulb. 

Find numeral seven. Listen. Trash. Crush. If the words end with the 
same sound, circle yes. If they end with different sounds, circle no. 
Listen again. Trash. Crush. 

Find numeral eight. Listen. Both. Path. If the words end with the 
same sound, circle yes. If they end with a different sound, circle no. 
Listen again. .Both. Path. 

Find numeral nine. Listen. Felt. Film^ If the words end with the ^ 
same sound, circle yes. If they end with a different sound, circle no. 
Listen again. Felt. Film'. ( 

Find numeral ten. Listen Ghost. Dust. If the words end with the 
same sound, circle yes. If they end with a different sound, circle no. 
Listen again . Ghost. Dust. 



9 



ERIC 



78 



J 



MORE 

DIRECTIONS FOR INVENTORY 



LEVEL TWO 
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We are going to listen to vowels or middle sounds In words. 



o 



o 

00 

c: 

ro 

cn 
c: 
o 



Find numeral eleven . Listen to the middle sounds of these words. Late. 
Lake . If they have the same vowel sound In the middle, circle yes. If 
they have different vowel sounds In the middle, circle no. Listen 
again. Late. Lake* 

Find numeral twelve . Listen to these words. Cub . Cube * If they >iave 
the same vowel sound, circle yes. If they have different vowel sounds, 
circle no. Listen again. Cub. Cube . 

Find numeral thirteen. Listen to these words. Rode, 
or no. Listen again. Rode . Hot . 



Hot. Circle yes 

— 4 



Find numeral fourteen . Listen to these words. Bed . Mat . Circle yes 
or no. Listen again. Bed . Mat . 

Find numeral fifteen. Listen to these words. Twig . Spine . Circle yes 
or no. Listen again. Twig . Spine . 



TuYn to page 77, 



A/9 



o 



4J 
O 



We are going to listen for long and short vowel soilnds In wcftds. 

Find numeral one^ Look at the pictures of the ca£ and the cape . 
Listen to the vowel sounds In ca£ and cape . Circle the picture that 
has the long vowel sound In its name. 

Find numeral two . Listen to the picture words. Rod . Road . Circle 
the picture that has the short vowel sound In Its name. 

Find numeral three. Listen. Cheek. Check. Circle the picture that 
has the short vowel sound. 



cn 
c 
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CO 
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Find numeral four . Listen to the three picture words. Bike . Rose . 
Pig . Circle the picture that has the short vowel sound In its name. 
Listen again. Bike . Rose.- Pig . 

Find numeral five. Listen. Rope . Gun . Lake . Circle the picture 
that has the short vowel sound in its name. Listen again. Rope . 
Gun. Lake. ^ 
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B/7 When we read wbrds, we look at the letters and think of the sounds that 
they stand for. Sometimes two, or even three, letters work together^ at 
the beginning of a/Ward^to make sounds, 




Find numeral sijc.. Listen m the word I say. Grass . Circle the letters 
that stand for the sound at the beginning of tne word grass . 



Find numeral seven . Listen. Wheel . Circle the letters that stand for 
the sound at the beginning of the word wheel . 



CO 

•r- -O 
4-> C 
•r- <0 
C 

-C 

Find, numeral nine. Listen. Thro_w. Circle the letters that stand for 

r- 

O o 

o Find numeral ten. Listen. Cheese. Circle the letters that stand for 
^ the sound at the beginning of the word cheese. 



Find the numeral eight . Listen. Scrape . Circle the letters that stand 
for the sound at the beginning of the word scrape . 

Find, numeral nine. Listen. Throw . Circle tl 
the sound at the beginning of the word throw. 



B/8 We are going to find letters which stand for the sounds at ^the end of 
words. 

Find numeral el even . Next to it are three groups of letters. Listen 
to this word. Shrink . Circle the letters that stand for the sound at 
the end of the word shrink. 



to 

o -o 

to c 

0) 
o »— 

r— -O 

g ^ for the sound at the end of the word much. 
(/) 

Q_ Find numeral fourteen . Listen. Stick . Circle the letters that stand 

^ 2 sound at the end of the word stick. 



Find numeral twelve . Listen. Lump . Circle the letters that stand 
for the sound ^t the end of the word lump . 

Find numeral thirteen . Listen. Much. Circle. the letterssjt^t stand 



Find numeral fifteen . Listen. Help . Circle the letters that stand 
for the sound at the end of the word help . 



Turn to page 78. 
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Sometimes we add 's* or 'es' endings to base words. We say the base word 
is the main part of the word. 

Find numeral one. Look at the word rakes. Circle the main part of 
the word rakes. 

Find numeral two. Look at the word teaches. Circle the main part of 
the word teaches. 

Find numeral three. Look at the word switches. There are three words 
in the row next to the word switches. One of them is the main part of 
the word. Circle the word that is the main part of the word switches. 

Find the numeral four. Look at the word boxes and the three wotxfe^next 
to it. Circle the word that is the main part of the word boxes. 

Find numeral f^B* Look at the word wants and the three words next 
to it. Circle tSe word that is the main part of the word wants. 


C/3 


Sometimes we make new words by adding "d", "ed", or "ing" endings. This 
changes the way the word looks, and also what the word means. You are 
going to look for the main parts of words. 

Find numeral six. Look at the word danced. Circle the main part of 
the word danced. 

Find numeral seven. Look at the word washed. Circle the main part 
of the word washed. 

Find numeral eight. Look at the word singing. Circle the word in the 
row that is the main part of the word singing. 

Find numeral nine. Lot^k at the word chased. Circle the word in the 
row that is the main part of the word chased. 

Find numeral ten.' Look at the word pulled. Circle the word in the 
row that is the main part of the word pulled. 
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C/4 Sometimes we put two word^ together to new word. Wh,en we do not 
change any part of the two words, we caw||Pi^ew word a g^mpound word. 
When we put the words fire and jjem togfw^.^«^^h 
fireman . . - ^ ^^^^ 

■ ' f ■ , 

Find numeral eleven . Next to numeral eleven Is the word lunchbox . Look 

at the three small words next to the word lunchbox . Circle the two small 

^ words that make up the compound word lunchbox . 

2 Find njumeral twelve. Next to the numeral twelve Is the ^ord outside.. 
S. Lock at the three small words next to the word outside . Circle the two 
o small words that make up the compound word outside . 

</) 

^ Find numeral thirteen. Next to numeral thirteen are three words: ba 



balloon , badly^ Circle the word that Is a compound word, 
5J Find numeral fourteen. Next to numeral fourteen are three words: mother ,■ 




maybe , and morning . Circle the word that Is a\ compound word. 

Find numeral fifteen . Next to numeral fifteen are three words: guessing , 
greener , grandfather . Circle the word that Is a compound word. 

Turn to page 79. 




D/2 We are going to^hatch pictures w^lth groups of words. Groups of words 
are called phrase^ z 

Find numeral one. Look at the picture next to the numeral one. Next 
to the picture are three groups of words or phrases. Circle the phrase 
g that tells about the picture. 

^ Find numeral two. Look at the picture next to the numeral two. Next 
to the picture are three phrases. Circle the pKrase that tells about 
the picture. 



Find numeral three. Look at the picture next to the numeral three. 
Next to the picture are three phrases. Circle the phrase that telts 
^out the picture. 



Finql numeral four . Look at the picture next to numeral four. 
2} Nex't to the picture are three phrases. Circle the phrase that tells 
j2 about the j)1cture. 

o 
o 

JJJ Find numeral five . Look at the picture next tO' the numeral five. 
< Next to the picture are three phrases. Circle the phrase that tells 
about the picture. 
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Sometimes, when we cannot r^ad one, wor^*4n a sentencii 'the rest of the 
sentence can help us guess what the word might be • Pw ^exmVi\e^ If we 
read this sentence: The dog wagged Ills v but do\ not know the 
.li»!kt,word/ we can guess what word; wotil d ma ke good sense f Tall , The 
dba wagged his ta(n , - 



Flnd'wimeral six 
moon 
When 



and 
ence. 



numeral six. Lopk at thMplctMres of thQ t imbreyia , bicycle , 
. Circle the picture t haft makes sense qt t^n^ end of this sent 
4^ rains, I carry my' . ' ' ' > . -^f^^i^-^^ <V j^l^^ 

Flnti. i^numeral seven . Look at the pictures of .the e ^gglass 
AnA glass . ^ Ctrcl e the picture that makes sense atlthS en 
'^'ientence. David poured some mtlk Into a. : • ' ^ \ 

FAnd numeral eight. Look at the pictures- of v.t^^ 
letter. . Circle the picture th^it makes sensed aVt 




My friend call ed^me On the 



/'Find numeiral ^tne . Look at the picttfre of^helj Wo^^^ ' book . 

Circle the picture ^l^hat makes V sense 
^- Joseph was reading >r^; ^^''k^\^J''-^.-.^^^^ V ' » . 



.pi njd .numeral ten. Look at the picture of tha f drk P sa 1 1 boat , and airplane . ^ 
CtwTe the:p1cture ^hat m|tkeV sense, 

On our vacation, we trayfiHeci ovjeif^lyher mounts , 



E/3 



You are go4ng to hear a ^^^^ After/I rea^i^t^^^^^ I will ask you 

some ^questions a^bot^. ii;- /^^^ ^ ' ^ - ^ -^'^^ ' - 



to 
to 



Its 
a: 



vtlsten^to thfi;^story. ' ' ^ ' \ 

."The>^ ^re rffai|y^?&rs*'1^ ^ cItyH: Sometimes it seems 1 Ike 
they'jhe all on the streets' wfth their horns blowing. On a^ 
rainy day, the cars seem barely to move at al"?." 

Look at the. words next^o numera eleven. They 'dre ^horrvs , shouting , and 
hammering . . iPlrcle th^^'word that tells what sound the story talks about. 



Lc>ok at the words next to numeral twelve . They are cleart day , rainy 
day , and sunny day . Circle the words that tell the kind jpf day it is 
wher> cars seem barely ;to move. ^ . ^ 

Listen very carefully to this story. 

; "In the distance you could hear the drums. The parade was 
about to begin. First the clowns came by, followed by 
\ ^ the elephants." 

Look at the words next to numeral thirteen . They are horns , clapping ,^ 
and Mrums . Cirtle the answer that tells what sotind could be heard i/i 
the distance. ^ . 



[ 



Look at the words next to numeral fourteen .' They are elephants , clowns , 
apd monkeys . Circle the answer that tells who was first in the parade. 



ERiC 
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Listen to thls^ story. ^ 

"On a ei ear, windy day, John was flying his kite In the park. 
Soon his friends Joined him with their kites." 

• ii*' * ■ ■ 

Look at the words next to the numeral fifteen. They are ona hill, at 
the beach, and In a park. Circle the answer that tells where John fTew 
his kite. 

• ■ , . ' ' 

Turn to page 80. 
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You are going to 1 Isten to some stories. After I read each story I will 

ask you to tell when things happened In the story--f1rst--last— or In 

the middle of the story, / 

Find numeral one and listen. ■ 

"Before Margaret went swimming, she checked the temperature 
to see If the wat6r was warm enough. Then she put on her 
bathing cap." 

Circle the picture that shows what Margaret did 'flrs^t;. 

Find numeral two and l isten. * p 7 ^ . 6v - :\ 

"A dark cloud came over the sky. It rained a Tittle; then 
everything was still. When the tornado hit, the house : - • 
4 flew into the air." 
Circle the picture that shows what happened last In the storyv 

. ■ , • t ■ * ' y^^* 
Find numeral three and listen. ^ ^^^^H? ' 

"Jack planted a small seed from his pumpkin. The next year 
a pumpkin grew right In his own yard. He made 1t into a 
Jack-O-Lantern." 
Circle the picture that shows what happened first in the story. 

Find numeral four and listen . - ' 

-■■^ . . . . ' ^\ ' .■ Y.' 

"Mark got a special .birthday present. It was a model airplane. 

He piit it together ^al4 by himself: Then he went outside to 

Circle the picture that shows what Mark did last. 

Find numeral five and listen. 

"One snowy day, Tony made a snowball. It grew larger as 
■ he rolled it over the snow. Then he made a perfect snowman." 
Circle the picture that shows what Tony did 1 last. 
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We are going to pUy a riddle game. 
I'll ask you to solve the riddle. 



Find numeral ,s1x. 



I will give you someH:lues, and then 



There are pictures of a cloud , plane , and kite 

_^ ^methlng 

and silver and It left a white trail behind , 
shows what Ken saW. ~ 



Lisiten to these clues. Ken saw somethinc 



, plai , 
In the sk y! It was long 
" Circle the picture that 

Find numeral se\iflh . There are pictures of ' a dog in a yard , dog 1h a 
bed/and dog In a pi^ge, Listen to these clues. The dog dug a big 
hole In the ground to bury his bone . Circle the picture that shows 
where the dog Is. 

Find numeral eight . There are pictures of a dentist's office , school- 
yard , and supermarket . Listen to these clues"^ "Please let me go, too," 
said Sarah. "I want to ride in the car and help pjick the fool 
Circle the picture that shows where Sarah wants tp go* 

Find numeral nine . There are pictures of a wintjfer day , summer day , and 
fall day . Listen to these c>ues. The air Is coud and the ground Is 
frozen. Mark Is thinking of his sled and snowman . Circle the picture 
that shows what season of the year It 15. 

Find numeral ten. There are pictures of Hallofeen , Thanksgiving , and 
Valentine's Day. Listen to .thes^e cities. David put his Jack^-O-Lentern 
on the front porch , then he sat and waited for the door bell to ring . 
Circle vthe picture that shows what special day it Is. 
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W6 are going to talk about how people feel. If ^ou uhclerstand''Why 
somebody in a storr)^ does something, you will understand 'the story better.. 

• ■ J'.^ . ' ■ ' - * ■ ■ 

Find numeral onfe^y, Listen to the story I tell you and then answer the 
question by drawinjl a circle around the correct letter. Listen.- 

"The o1|he)f:/J[^^^ in the neighborhood would never play with 
Bruce. ' 'E\/ery time he asked them, they always said he was ^ 
too young. One day Bruce saw a baseball that had been hit. 
oyer the fence. It belonged to the big boys. He quickly 
picked it up and threw it in a garbage can." - 

Why; di^ Bruce tHrpw away the ball? Circle the letter beside the correct 
answer. > 

Find/qume.ral twOi i.^ Listen to the story. 

( narjg> apd at 

' Ml excj^^^^ /She Sat ver^ quiet with her 

• (Xiir- eyes, cl o'sed , pretending she was 




ansv 



•/-^yf^ndtyiui 

onXthis 





r^4^ the letter beside the correct 



tb thi^ story. 



^hy was 



ed Hrs.* Brown, "Thar e*^ were two cookies 
I anier now thete^is onl^ took it?" She 

; lpo/ked4jijj|(und^ was hidden, and 

.- a brgjK^^ wa s - com? 



vljou^ this 





|rj)6side the (^correct answer. 

111 T • 



snyc 
yias^rpom/ 



and' 





Find/ num^Y^^likiy'e 





this'-story, 



jiopli^ ^+te always wal ked 
■ ftrriedlaMJ^M . hi 5 . s ea^t , 
r ' wou^t^^^^^ 
he^^woul ' 

etter beside the* co>rec|- answer , 



^^ven-frng at sev^en "o'clock- George's mother went tovtjifi 
doj^and ca(l led,^ "George, it 's Aime for you to go. to bed. " 
. ^ orr as Georg^lje^rd hisjiip^er cATl he ran behind the 
^ garage where he aT 



Why did Jeorge hide? Circle the letter beside- the correct answer, 



^0^ 
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.No 
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Yes 
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No 










Yes 


No. 
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* • No 
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Yej 


No % 




W. 




Yes 
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Yes 


No 





/ 

MORE ' 
LEVEL TWO INVENTORY 
KEY 





1. 

. ...Ill, 1 M.lll*l,..l imMiu.lU>" 




* 

rakes 


■' 


• 


2, , 




teaches 

i^j , , v., 


3, 


switches 


wit switch witches 


1, 


boxes 


box boxe * oxes 

.A.' , 


5. 


wants 


wan wanted want 


C/2 


J. 

6. 




danced ^% 


IV ^ 

■ > 

-vV' 

• a" ^ 




7. 




' washed 


8. 


singing 


song ' sing.; sang 

- ' ... - 1 ■ - 1 — — ■ ' — - — 


9. 


: — ' V ti^ " 

chased ^W*"^^^^^ 


chasing' ' choose chase 


10. 


pulled < 


) *puTl pull Ing pull >^ 

tr ^« — : ' 




11. 


lunchbox V 


— . . 

lunch^A "^'"^^ late box 




12. ^ 


; V : 

outside"' 


— : 

' in 3?:^;v^.^^lside^ '' out 


^ ^ 




: • \\. — '■ tr , . . . . — -—^ 

baseball balToqri J - b^^^ 


14. 




mother ' -r^ ; maybe morning 


15. 




guessing greener . grandfath^er. ; 
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In a hoat under a boat on a ho«t 



a hop^e on ^ite)»se off a horse 



on a tabl6 in a table 



under 
a table 



^irf a"lftk by a lake on a lake* 

_ 4M,-^,p4— -j.^ — . i 



outst'de . 
a house « ho"se 



on a house 







horns 



shouting hammering 



clear day rainy day ^sunny day 



horns 



clapping 



drums 



elephants 



clowns 



monkeys 



on a hill at the beach in. a park 
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1. 


* 


A, He didn't like baseball . 

b, He was mad at" tlie big boys. 

c. He didn't know whose It was. 




2. 




a. She had many friends In school. 

b. She didn't want to play with thent. ^ 
^c. She has many borthers and sisters. ^ 


k 

J 

3. 


m 


- ■ — ■ — ■ .. — - ■ - -n^j ..1 ■ ' ■ > ■ — ' ■ 

a. She didn't like cookies, . -^^^s,:..^^- ' 

b. She was afraid of Mrs. Brown. 

c. Mrs. Brown hit her. 




f 


a. He was always playing tricks. 

* ■ ' ' .' ' 

b. He WAS very smart. 

c. He was very shy/' ' 


« 

5. 




a. He liked to play "Hide and Seek". 

b. He was very sleepy. 

c. He didn't like tq go to bed. 

A' 

im ^ — 
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W« going to )\%tm\ for parts or ^ylUble^ of words, Some words 
h«v« onTy ont sylUbla, Others have more than one syllable, 

. V . ' I .. 

Find nuiTieral one- The word next to one Is nmynt|tn. think Ho^^ prii*-*?^^^ 
party you hear in the word ittountain, clrcle'lTie hiffll^^ hv the row 
that telU how many parts ^ou hear In the wor^ nipunt(i]|iv^ 

Find numeral two. Listen to the word successful, Circle the numeral 
that telU ^how Moy parti you hear in tHe word' iMCceipfMl n 

Find numeral three. Listen. Like. Curcle the numeiral thc^t talbi how 
many parts you hear In the word Vlko, 

Find numeral four. Listen. Wondering. Circle the correct numeral. 
Wondering. 


Find numeral five. Listen. Teacher. Circle the correct numeral, i 
Teacher. ^ 


A/n 
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Sometimes 'there are letters In a word that do not stand for any sound. 
These are called silent letters. Silent letters are seen, but not heard. 

Find numeril six. ... The word next tp numeral six Is la>nb. Look at the 
letters In the Tow. ' Cfrt< of theMetters Is seen in the word lamb, but 
not heard. Circle the letter that is silent in thw word lamb. 

Find numeral seven. The word next to numeral seven Is ghost. Circle 
the letter that h silent In the word ghost. 

Find numeral eight. The word Is Visten. Jjjjfe that'ls 
silent In the word listen. ^^^^B 

Find numeral nine. The word' is sign. Circle the sllentjetter the 
word sign. - '-^"^ 

Find numeral ten. The word Is calf. Circle the silent Tetter in the 
word calf. , 
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arr going to lliEifi to vowdl pounds In wordi, Soma wards hav« the 
liiint vQMtl iound In thi inlddU, »t\4 nam v^ords have different VQwel 
sioundi In the middle. 

Find numafiil eleven. Lhten to the middle sound of these wmi%. firffl. 
IMrl" CIreiryeFif they have the same vowel mmA In the middle. 
Cfrcie no If they have different vowel sounds In the middle, listen 
«a*1'>- Farm . Start. 

Find numeral twelye . Llslw to the mlddle^so'und of these words. Fern . 
Short, Circle yes or no. Listen again. Fern. Short. 

Find numeral Ml!X.teen, Listen to the middle sound of these words, yrd 
Fork. Circle yes or no. Listen again. DJnl- FffrK' 



Find numeral fourteen. Listen to the middle sound of these words, flurt, 
Burst. Circle yes or no. Listen again. Hurt. Burst . 

Find numeral fifteen . Listen to the middle sound of these words. Cart . 
Torn. Circle yes or no. Listen again. Cart.'' Torn . 

Turn to page 91 . 



,/V3 



. We are going to listen to words that have the same middle sound and words 
/ that have different middle sounds. 
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ind numeral one. Next to numeral one are the words yes and no. I will 
say two words. Listen to the middle sound In each.' Howl. So i 1 . If 
the words have the same middle sound, circle yes. If^TRe wor^s have 
different middle sounds, circle no. Listen again. Howl . Soil . 

Find numeral two. Listen to the middle sound 6f these words. Round . 
Mouse. Circle yes if they have the same middle sound. Circle no if 

they have a different middle sound. Listen. Round. Mouse. 

» .4.^; 

Find numeral three . Listen^^o the middle sound of t^hese words. Toys . 
Strewn. Circle yes or no- Listen again. Toys. Strewn . 

Find numeral four. Listen to the middle sounds of these^ words. , Joys . 
Fl oyd . Circle ij^el^^^^^c^^ Listen. Joys . Floyd . 

Find numeral five . Listen to the middle sound of these words. Moon . 
Bogk. Circl? yes or jio./ Listen. Moow . Book . 
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INVfNTORY - LtVfl- THRt'H 



(Note: TMch^r do Qoi |jje[l tha vowal sound *|^^-r*V / Prorwunc^*^ it ilka ers) 

Uhin th# l«itt(»ri anU fol low a vawal , ihfiJI>NWitj^ ^ptHHt of 
^oMruJ, 

Find MMittdriil ilk, Rn^tl Urn woTiU in t;h«i row to yonr^plf. Ciri'l^ t\\t 

mni thut haj» th^ '^m^'^ ^ound In it, 

rirul nuniwr^l ity«!i» Hw*! tli*j worUis In tha row It) youriielf. dUu lt) tUi^ 

word that the^'W t^onncj In It. 

Flml nunWiil f!y|lt« Rwtitl tho word?* in t)m row to yaurtittlf. Clrtlg^lh^ ^ 

woril thdt h<jii tne^^^or'^^ounil In It, 

f ind nuMii^rdl o!m« f<«c»*i tlu) wonh In tlio row to yourtitjif , CI 

word thdt has the "ar^'^ound In It. 

Find numoral ten. IUi<td the words In thn row to yonr%ol f. CtroVir^e 

word thdt has the "or^^ sound In It. '>^^ 




We aro going to lUten tor some pairs or letters thdt stamPl^p^ smiml 

Find numeral el even . Look at tho three pairs of lettejrs, listen to 
this word, p1 ayT Circle the pair of letters that stands for the endinq 
sound In the word play. 

Find numeral tvyelye, Look^at the three pairs of letters. Listen to 
this word. Beat!, Circle the pair of letters that stands for the middle 
sound In the word bead. 

Find numeral tMrtt^l. Look at the threo pairs of letters. Listen to 
1i|)1s word. Goaf" Circle the pair of letters that stands for the middle 
sound In the" word goat . 

Find numeral fourteen. l|ook at tWe three -pairs , of letters. Listen to 
^thls word. TreeT CTrcle the pair of letters that stands for the middle 
sound- in the word tre£, 

Find numeral fifteen . Look at the three paiVs of letters. Listen to. 
this word. Train . Circle the pair of'letters that stands for the middle 
sound in the word train, 

,Iurn to page 92 < 
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nuw«f4l iiM^ Thirt thrae \)4]f% of liiMa*'^ 'n the rm 
LlitiA to fehls^ wq^ii^ ilSW!l* Cift^U th# ^i^ir af l«tttirsi thdt ^tmh 
for ih« miililU ^i)und In th# w«N filjJM* ' 

PIN nuiwral two, LUti^n to thU word; Na1|#. ClrcU Ui« i^ir or 
t«tt«r« tJmt itimU for th^ mlddln wumi In tfi^i word.^iu^U^^ 

Find numar«l jt||rBe. iHt.«n J^thtt wr^l;* fij^. Circle the psii of 
letterfi that iliinJs for thi|||HJ(3yit TOuntj, In the word qr.Mh 

Find num«r(\l foyr* Listen to this word; i|av§. Circle tha pair t>f / 
l6tt#r^ that Hindii for tht^ middle sound In th« ^^u. 

Find numtral five, Lliten to thli ^rd. Ituod. ClrcU i\u} pair of 
Uttersi thflt for tho middle ^ound tn tho word Htood/ 



You ar^ golnu to listen for tim lontj and nhort vowel >iound?i. 

Find numeral six* H,stan to this word. " Wk/ Circle tho Vt^tter In* ' 
the row that stands for the vowo1 sound 1n sock. ' 

\Flnd numeral seven. Listen to this wofd. Cute.> CIrcU tho l<^tt«|* that 
stands for *the vowel sound In* cute. ' ^ ^ 

Find numeral ejhgjjt, Listen to this word, H«at.. Circle the fetter that 
s^^ands fdr the vowel sound In htit/ \ 

Find numeral nine. Listen to this word. Trick. Circle the letter thai> 
stands for the vbw^l sound In trjck:. / ^ ' 

' ■ 1. * ' * 

Find numeral ten, Listen to' this word. 'Pajhiv Circle the letter tha| 
stands for the vowel sound In pa1n. 



MORE / . ,.• 

DIRECTIONS FOR INVENTORY - L^VEL THRE€ 

/ ■ ' . • 

r—j : . 

We are going to look at letters we put ^t the ends of words when we 
compare two or more things. / 

Find numeral eleven . Look at tlie three words In the -row. Listen care- 
fully and circle the word I say. Ugliest . Ugliest . - 

Find numeral twelve . Look at the three words In the row. Listen care- 
and circle the word I say. Sad^. Sad.. ' ' • 

Find numeral thirteen . Look at the word high and the two endings. Circle 
the ending you would add to the word high to make the word higher . 

Find numeral fourteen . Look atf the worfl strong and the two endings. 
Circle the ending you would a^d to the word strong to make the word 
strongest . 

Find numeral fifteen . Look at the word loud and the two endtn'gs. Circle 
the endings you would add to the word loud to make the word louder. 



Turn to page 93. 



We are going to tal k/about-contractions. 

Find numeral one. ^Next to numeral one Is the word couldn't . >Look at' 
the 'three small words next to the word couldn't . Circle the two words ' 
that were used to make the contraction couldn't . 

Find numeral two" . Next to numeral two Is the word I've . Circle the > 
two words thatvwere used to make the contraction I 've . 



Find numeral three . Next to numeral three are the words and would . 
Look at the three contractions next to the words ^ and would . Circle 
the contraction that is made when you put the words ^ and would together. 

Find numeral four . Next to numeral four 'are the words are and not . 
Circle the contraction that Is made when' you put the words are and not 
together. ^ — ^ 

Find numeral five . Next to numeral flv^ are the wdrds h^ and not. 
Circle the contraction that 'Is made when you put the words has and not 
together. — > 
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We show SQm«th1ng belongs to someone by add4ng an apostrophe and the 
letter "s" to th6 base word, . \^ 

Find numeral six. Next to numeral six are two Vords. They both Say 
friends. Circle the one you would use J^i. this sentence: My friend's 
y house Is pretty . 

« ? • \ 

\ Find numeifal seven . Next to numeral seven are twOoWords, They both 
say books. Circle the one you would use In thl^ sentence: I have three 
books In my desk ; ^ \^ 

Find numeral eight. Read the sentence next to numeral eight. Clrtfl^ 
the correct word to finish the sentence. 

Find numeral nine . Read the question. Circle the Correct word. . 
Find numeral ten . > Read ^he sentence. Circle the correct word. 
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We are going to read sentences and find the matching picture. 

^Flnnd numeral eleven . Look at the picture next to,nun)eral 11. Circle 
the letter of the ^sentence that matches the picture. 

Find numeral twelve . Look at the picture. Circle the lettef of the 
^sentences that matches the picture. 

Find numeral thirteen . Look at the picture. Circle the letter of the 
sentence that matches the picture. 

Find numeral fourteen. Look at the picture. Circle the letter of the 
sentence that matches. the pictfure. \ ^ ^ 

Find numeral fifteen . Look at the picture. Circle the letter of the 
sentence that matches the picture. . 

Tumi to page 94 [ ' 
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Wg are going to read some stories and choose fhe title that tells the 
main Idea. 

Find numeral one. Next to numeral one Is a story of three titles. Read 
the story and circle the letter of the title that tells the main Idea. 

Find numeral two. Read the story and circle the letter of the title 
that tells the main Idea. t 

Find, numeral three . Read the story and circle the fetter of the title 
V that tells the main idea. 

Find numeral four. Read the story and circle the letter of the title 
•that tells the main idea. 

e 

Find numeral five . . Read the story and circle the letter of the title 
that tells the main idea. 

Turn to page 95. 
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You are going to help me finish some stories. I'll read a part of a story 
tO' you. Then you will choose the way you think the story will end. 

Find numeral one . Listen to this story: - • 

"It was Michael's birthday. There was the birthday cake 
with nine lighted candles. What will happen next?" 

Look at the three answers. Circle the letter of the sentence that tells 

what will probably happen. 

.... ^ 

Find numeral two. Listen to this story: 

"Mother got the meat and vegetables 'out of the refrigeratoV. 

After ,cl eaning them, she put them into a pot on the stove and 

turned on the flame. What will happen next?" 
Circle the letter of the sentence that tells what "will probably happen. 

Find numeral three . Listen to this story: 

"Margaret got a dish towel and then went to the sink. What 

will Margare^^ probably do?" ^ 
Circle the letter of the sentence that tells what will probably happen. 

Find numeral four . Listen to this story: ' ' ' . * 

"It was a rainy afternoon. Jack got out'his paper and 
crayons. What will Jack probably do next?" 

Circle the letter of the sentence that tells what will probably happen. ,^ 

Find numeral five. Listen to this story: 

"BilTs father said, "If ybu clean up your room, you may go to the 
movies." Bill sat and watched T.V. What will probably happen?" 

Circle the letter of the sentence that tells'what will probably happen. 

— — ' -te — — — nn ' 
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F/4 You are going to play detectife. I'll giva you some^clues, then you cdn 
solve the mystery by answering a question. , 

Fln£ji|neral six. Listen to these cluefs: ^ 

"Miguel could speak only Spjjnish, When he went to school 
- for the first time he wanted to l^e friendly with the other 
students. What di Miguel do when the students came up to 
him?" , " .-, 

i ■ . K ■ . 

Girdle the letter of th^ correct answer. 

Ffnd numeral seven . Listen to these clues: * 



V) 

• c 



o 



o 



"It W9S Halloween, Bob had to finish his dinner before he 
Cfluld go trick-.or-treating, Wh^t did Bob do?" 



5 [ Circle the letter of the correct answer. 

Find numeral eight . Listen to these clues: 

"Jak<i.wanted to go skating with his friends. .Jake didn't 
have any skates. What did Jake do?" i * 

Circle the letter of, the correct answer. . 

' Fin^ numeral nine . Listen' to these cTiies:' 

"Sylvester the cat, loved to chase mice. One day a rfiouse 
walked right by Sylvester. What did Sylvester do?" 

Circle the letter of the correct answer; ' , 

y Find numeral Listen to these clues. 

"Mrs. Brown choose Susan to be the princess in. the school 
^ play. Susan got the mumps. What did Mrs. Brown do?" 

Circle the letter of the correct answer. 
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ar<j not - ^ 
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friend's ' friends 




7. 




books book's 


8. 




The ( bees, bee's. ) are In the hive." 


9. 




Is this ( Sues, Sue's- ) coat? 


10. 




Dan has a lot* of toy ( boat's, boats ). 

^ : ^ 


M 


U. 




a. The water Is washing the street. 

b. The fireman Is turning off the water. 
C. The fireman is putting .nut the fire. 


9f 


12. 




a. The little airl 1^ clpenlnn In hed 

b. The little girl Is lool^lng at T.V. 

c. The nttle girl is gett^ing out of bed- 


13. 




a. The friends laughed at the funny joke. 

b. The friends walked together, 

c. The friends started to read. 


14. 




a. The boy' opened the gift. 

b. The boy fell with the gift. 

c. The hoy carried^the gift. 


15. 


1® 


a. The milkman Is buying the milk. 

b. The milkman Is bringing the milk. 

c. The milkman is drinking the milk. 
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tt snowed <iiM snowml jil l Uiiy. 
M«»\y Hiiiple dUln't like all 
thrtt snow, Hut Ted.wisj Mnpy. 
Now he cotiM use his new slatl, 



M«irle could nut hel levu h«r 
eyes. Right thtn-a on tha 
sitdewdlk was somethlny *jt'«en, 
It was A dollar hi 1 1 



\ 



Sandy\h«d a loose tooth. She 
pulledxand pulled at. It. but 
It wouVd not coma out. Ono 
night the tooth came out all 
by Itself. 

\ 



The surprise was on Its way. 
The children could hardly 
wait. At last It cam6. It 
was a new color television. 



t- . A l<4 Iny IMy 



rt. (lood luck for MrtrltJ 
I). Sfi1aw4lkii In Our iown 
c. PUytny i)uUld« 



a. Sandy Lous« Tooth 

b. A Lon<] Night 

c. Goinn to the Dentist 



a . ^ The Surpr1*ie 

b. Children I Like 

c. The Beit TV Show 



The alarm clock rang. Judy 
jumped up and began to get 
dressed for school . Then 
she remembered It was Saturday, 




a. One Saturday Morning 

b. Getting Dressed 

c. . Waking Up 
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4, Hkhi«1 Milt k)m m\ the t^iHilUit 
»), Muihii-I will iy| )th«'e«N, 



10. 



b, Math«r will iit thi t«bl». 
ftothiir will g#t r^i>4y far b^u, 

^torgiiret will dry h4lr^ 
6, Murgftfut will dry the iM$h§^, 
Miirpr^i will ^cit Urn t^bU, 

Jack will ao out to pUy< 

b, Jack will qrnw 4 picture. 
Jack win watch t^livlilon. 

a. till r I fath«ir will gu to the inovN^, 
h, Bin wi l l go /to th« niovUs, 

c, DIM will HOT go to th# movltts. 



He said "hello'^ in KrujIUh, 
Ha dtdn*t sp^ak to anyone. 
He sa Id htl 1 o 1 n Spa n 1 s h . 

Ha at« as slowly as h© could. 

Ha only ate hU da$$ort« 

Ha ata as quickly as h«i could 

He borrowed a pair of skates. 
He went without skates. 
He borrowed a bike; 



He ran away from the mouse. 
He chased his own tall . 
He ran after the mouse. 



She cancelled the play. 

She put oh the play without that part 

She let another girl play the part. 
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j^j 2 sift i^a. 2 i^in ^ ^ Ha ^jE 

S^H '+a?5^i? 2S'*H1 § 2 «f°| *Ha . 
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